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Cross Currents:
Our Cover and
Our Purpose

Michael N. Joy

This issue of Cross Currents marks the Language Institute of
Japan’s (LIOJ) second attempt at producing a journal that deals
'with the cross cultural meeting of ideas and feelings. Our particular
interest is in how this kind of meeting is brought about in
learning/teaching English as a foreign language. The majority of
writers in this issue are professionals in teaching English and come
from widely different backgrounds and kinds of experiences in
international understanding. We have represented in this issue: two
Japanese women who spent their earliest years growing up in a
foreign culture, an American educator with some thirty years
residence in Japan, a native Canadian now living in the United
States, a Finish-American, a sansei from Seattle and a delightful
young Japanese student of English. We at LIOJ are ourselves a small
pool of cultural cross currents. ,

The picture on the front cover now hangs at LIOJ and represents
graphically what we are trying to say about the meeting and
interpenetration of cultures. There is something “different” about
this woodblock print by Gihachiro Okayama. Many Westerners
recognize its van Gogh-like quality, but also notice that the medium
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is unusual. Some Japanese do not believe that it was done by a
Japanese until they notice the kanji signature on the lower left.

Anyone very familiar with the work of van Gogh will know that
the European artist painted this subject (Pere Tanguy, an art supply
store owner) around 1887—88. The painting itself is of interest to
art historians because in the background there are depicted several
ukiyo-e (woodblock prints) giving visual testimony to the presence
and influence of this traditional Japanese art upon the Western
Impressionists and modern painters of that period. The curious
thing is that the illustration on the front of this journal is actually
itself a ukiyo-e and not the van Gogh original.

With the opening of Japan in the first half of the 19th Century,
Japanese art and artifacts began to flow into Western markets. By
the latter half of that century, European collections and knowledge
of the Oriental arts had increased in sophistication. Monet, Manet,
Cezanne, van Gogh and others studied not only ukiyo-e, but the
other traditional arts also. This is a fact well known to anyone
informed about this vital period of Western art.

However, in this same period, the ukiyo-e art in Japan was going
through a serious decline in vitality. Although there were some
artists who produced sensitive and worthwhile prints, for the most
part the art had degenerated. Anyone who has viewed prints of this
later period knows how tiresome they were. The delicate, flat tones
of the earlier artists gave way to garish new colors that destroyed
balance and line. The simple flowing lines of the past masters were
given up for thick and blocky splashes. Printing was quite often
very pootrly done with registers mismatched and colors worked on
carelessly. In short, the art of ukiyo-e had reached some sort of
peak of excellence around the time of Hiroshige and then, for the
most part, declined and wasted away under less proud hands.

With the wave of modernization and Westernization of the Meiji
period, many cultural and political missions made their way to
Europe. Following these were individual artists who went to study
the new art forms of the Western Impressionists. After the turn of
the century, these studies began to bear fruit in the form of a new
approach to the traditional woodblock print.

European artists were not only studying ukiyo-e as models for oil



painting, but they were also carving and printing their own
woodblock creations. The fact that these artists were carving their
own blocks was revolutionary for modern ukiyo-e. Previously, the
earlier ukiyo-e artists (the artist whose name appeared on the final
edition of the print), had made only the original sketch, with or
without coloring. The drawing was then turned over to a separate
group of artisans who carved the blocks which were in turn given to
be printed by a separate group of printing artisans.

In the new or “creative’” school of ukiyo-e artists, the artist
himself created not only the original idea, but also carved his own
blocks and did his own printing. Some modern artists have carried
the process out so far as to grind and manufacture their own colors.
Further, they began to sign their name to their works in Roman
characters in pencil as was the custom of the European artists.

The print that appears on the cover of this journal is a part of
that stream toward the modern Japanese-Western-Japanese wood-
block print. It can be assumed that the print belongs on the fringe
of the creative school in that the last chinese character has the
reading han, meaning “printed” i.e. “Gihachiro printed.” (In prints
of the older school, the name of the artist was usually followed by
the character fude or ga, meaning “painted” or ““made.” In the case
of our present print, we can assume that the artist himself did his
own printing rather than turning the design over to the artisans.)

In other ways, also, our print reflects the influence of regular
contact with the West. The most obvious way is, of course, that the
ukiyo-e artist has copied and reinterpreted the work of an European
artist. Further, in the process of interpretation, the character of the
subject is not lost. Previously, portraits of Westerners were more
like cartoons and caricatures depicting bulky, bearded, pale men
who moved stiffly and somewhat clumsily through the streets of
Nagoya or Yokohama. In our cover work, however, the sense of
warmth and friendship that van Gogh had for this patron of
innovative artists is not lost. In short, whereas before the character
of Western people was little known and unexpressed in ukiyo-e, our
artist has had more contact with the West and was able to express a
credible portrait of a kindly man.

This, then is an example of mutual, intercultural influence. In



this case we can see that each culture gave the other a new
perspective from which to view itself. The chill of a new cultural
current shakes the mind and joggles the imagination to look not only
forward to something new, but also backward to see where we came
from. From the influence of the ukiyo-e, the Western artists looked
again at their oils and then gave them new light and style. The
Japanese were called back to their traditional art with new eyes and
ideas. In this way, it is not a matter of a “superior” culture
inundating another, as is so often tragically the case in our times.
Rather, it is each examining the other critically and appropriating
techniques selectively so that the result is not slavish imitation, but
a culturally enriching experience.

Thus, what we have here.is visual evidence of the vital
interchange in art and feeling between Japan and the Western
world. A European artist studied and apprehended the beauty and
simplicity of the Japanese technique. In turn, a Japanese artist
apprehended the personalism and vitality of the impressionist.
These two streams meet in our print.
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Understanding and
Teaching Spoken English

An analysis of spoken English requires an examination of
similarities and differences between spoken and written English.
Speaking provides opportunity to clarify misunderstandings.
Common words are used over and over. Incomplete sentences or
sentence fragments are common in spoken English as are gestures,
grunts, and parenthetical phrases. Word stress patterns, phrase stress
patterns, rhythm, intonation, and context emphasis as well as
vowels and consonants are important aspects of spoken English
which may vary to some extent depending upon the geographic,
social, or historical dialect.

Writing, on the other hand, allows time for selecting appropriate
vocabulary. Written English usually incorporates grammatically
complete sentences; that is, sentences which contain a subject and
predicate. Written English for the most part is represented by a
series of related sentences and paragraphs. Written English does not
allow the opportunity of clarifying misunderstandings; however, it
does allow time to think ideas out carefully. The style (or dialect)
that is employed depends upon the writer and his purpose of
writing. Informal writing contains abbreviations, slang, contrac-
tions, sentence fragments, and often less accepted grammatical
structure. In more formal writing grammatical forms are usually
carefully composed, words are well chosen and spelled correctly,
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and complete sentences are used.

Common to both spoken and written English is the great rapidity
with which vocabulary changes. New words are created and old
ones take on new meanings. However, written English tends to be
more conservative in word choice than spoken English.

Grammatical structure distinguishes spoken English (with no
written cues) from pronouncing written English (or reading written
English aloud). In the following example lines a and b indicate the
word order and grammatical forms which are used in written
English. Lines ¢ and d indicate the contractions and deletions which
are common to spoken English.

EEZCTEE
substitute words

a. rearrange words WVhat numberlls[tm#.] This is eight. (writing)

b. [substitute words| What number is this? ,is eight.

c. |contract words | What numbex@this? It@eight.

d. @elete words *I What number’s this? Eight. (speaking)

All of the questions and answers in this illustration are correct
English, that is, they would all be acceptable to a native speaker of
English. However, the upper questions and answers are more
appropriate to writing, and the lower ones are more appropriate to
speaking. Basic grammatical processes employed — subtract words,
rearrange words, contract words, add words, and delete words —
graphically illustrate the differences and similarities between writ-
ten and spoken English. The following remarks are intended as a
brief introduction to the characteristics of spoken English, the
relation of spoken English to writing, and a few helpful techniques
for teaching spoken English.

There are certain fundamental aspects of spoken English which
are necessary for an understanding of how the language operates.
These fundamental aspects have been incorporated into a teaching
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methodology and include word stress patterns, phrase stress
patterns, rhythm, intonation, and context emphasis as well .as
vowels and consonants. *
One of the easier aspects of spoken English to comprehend and
teach is word stress patterns. The degree of loudness and duration
of time given to each syllable produces the word stress pattern.
Some of the most common word stress patterns are illustrated by
the following words:
One syllable words:
sigh, give, eat, blue, speak

Two syllable words with stress on the first syllable:
En glish, yell ow, sev en, fa ther

Two syllable words with stress on the second syllable:
a way, re peat, Ja pan, e rase

Three syllable words with stress on the first syllable:
Sat ur day, in dus try in sti tute

Three syllable words with stress on the second syllable:
Sep tem ber, con clu sion, in vest ment

A humorous but effective system for teaching word stress
patterns is what I call the “BUM bum” system. The “BUM bum”
system demonstrates two of the most important aspects of word
stress patterns: 1) the number of syllables in a word, and 2) which
syllable has louder stress than the others. As the following examples
illustrate, “BUM” represents the loudest syllable in the word, and
“bum” represents the syllables pronounced more softly.

1BUM BUM Six teen, New Year
[bum bum BUM]| Ja pan ese, en gin eer
IBUM bum bum bum| dic tion ar y

[bum BUM bum bum| A mer i can

* Mary Elizabeth Lee, Learning to Learn English (Los Angeles, California: DFA
publishers), 1971
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[ bum bum BUM bum]| ill us tra tion

[bum bum bum BUM]| nev er the less

These words have been divided according to the spoken language.
This does not necessarily coincide with the written forms of
syllabification; that is, where a word can be divided in writing at the
end of a printed or written line and continued on the next line. For
example, in writing, double letters are always divided, il-lus-tra-tion,
but in pronunciation two consonants are never pronounced twice
when they are next to each other. Therefore, in representing spoken
English, the word is divided into spoken syllables, ill us tra tion.

There are many techniques which a teacher may use to teach
word stress patterns. One of the most effective means is to have the
students clap on the syllable with the loudest stress while saying the
“BUM bum” system. For example, the word Ja pan ese is|bum bum
BUM, The students say “bum bum BUM” and on the third syllable
they clap. This allows the students to get the feel of the rhythm of
English and also allows a teacher to see which students are having
difficulties. This is particularly helpful in a large class where it is
impossible to hear each individual student.

Students of all levels of English will enjoy matching word stress
patterns with vocabulary they already know. For example, how
many words can you find for the following word stress patterns?

BUM bum| [bum BUM bumJ [bum bum BUM burrﬂ

List the words from your own lexical experience; then check your
words in a dictionary. The phonological transcription will indicate
how many syllables the word has (how many “bums”) and which
“syllable has the loudest stress (which syllable is “BUM”).

Students will soon discover that every word in English of two or
more syllables has a definite word stress pattern and will begin to
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master the word stress pattern with each new vocabulary item.
They will also discover that words containing certain endings or
suffixes always have the same word stress pattern regardless of the
number of syllables in the word. For example, -ation: na tion, sen
sa tion; ed u ca tion; re pre sen ta tion, i den ti fi ca tion. Other
endings which contain definite word stress patterns are -ility, -icity,
-ality, -ariansim. Students will develop a feeling of confidence and
security by working with word stress patterns.

Facility with English word stress patterns also aids in developing
reading skill. Reading by syllables rather than by individual letters
prevents over-pronunciation, a common occurence among students
of English as a Foreign Language. A spoken syllable may be
represented by one or more letters of printing or writing.

Closely related to word stress patterns are phrase stress patterns.
Phrase stress patterns also have the syllable as the basis of rhythm
and can also be taught by means of the “BUM bum” system.
Phrases consist of two or more words. Any phrase over six or seven
syllables should generally be broken down into shorter phrases. For
example, ‘“Practice reading until you can read the words and
phrases with good English rhythm and without hesitating,” may be
divided into phrases as follows: “(Practice reading) (until you can
read) (the words and phrases) (with good English rhythm) (and
without hesitating).” 3

Parts of speech such as conjunctions, articles, pronouns, preposi-
tions, and verb auxiliaries usually have soft stress. Nouns, verbs,
adverbs, and adjectives usually have loud stress. Following these
guidelines the model sentence becomes: ‘“‘(Practice reading) (until
you can read) (the words and phrases) (with good English thythm)
(and without hesitating).” Reading this sentence with correct word
stress patterns and phrase stress patterns is a giant step forward
toward good English pronunciation.

Word stress patterns and phrase stress patterns produce the
rthythm in spoken English. The rhythm pattern of words may be
identical to the rhythm pattern of phrases or sentences. For

example,
pe des tri an What col or’s this?
par tic i pate What time is it?
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all have the same number of syllables and the loud stress on the
second of four syllables. Developing a good ear for rthythm helps to
prevent hesitation in speaking, in reading aloud, and to some extent
in writing. The student develops a feel for those difficult “small”
words in English, such as prepositions and articles.

In English, rhythm patterns correspond with intonation patterns.
Wherever loud stress occurs within a word, phrase or sentence, a .
change in intonation is likely to occur. Intonation patterns vary
according to the intended meaning of the statement or question.
Some common intonation patterns are Complete Falling, Complete
Rising, and Incomplete Rising or Falling.

Complete Falling intonation pattern is generally used with
statements, commands or requests, and questions eliciting infor-
mation answers.

Statement: Mr. Ikeda gets up at severy o’clock in the m\orning.
Command: Open your book to page six.
Request:  Would you please repeat the question?
Question eliciting an information answer:
What time do you go to vs?‘ork?

Complete Rising intonation generally occurs with questions

anticipating yes-or-no answers. p ‘
Are there thirty days ir} June?
It’s twenty after two, isn’t it?

Incomplete Rising or Falling intonation usually indicates that the
speaker intends to continue talking. It often accompanies Complete
Falling or Complete Rising intonation.

No, T don’t.
Bill, are you coming?
Incomplete Rising or Falling intonation is also used in every part of
a series (two or more items) except the last. 1
1\1‘1 the summer Mrs. Thomas like to play tennis and
golf. y y \ :
She skis during December, January, and February.
Incomplete Falling intonation occurs in the first part of tag
questions. \ ]
The first month of the year is January, isn’t it?
In a classroom situation intonation patterns can be indicated by
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waving the hand up for rising intonation, down for falling
intonation, and keeping it relatively level for incomplete rising or
falling intonation. ,

The meaning conveyed by intonation in spoken English is
represented by punctuation in written English. For example, a
period is usually indicative of falling intonation; a question mark
may be falling or rising intonation depending upon the type of
question; a comma, semi-colon, or colon usually means incomplete
rising or falling intonation. By understanding the linguistic aspects
of spoken English, it is easier to comprehend and employ the
related punctuation in writing.

One of the most important and least understood aspects of
spoken English is context emphasis. Context emphasis in spoken
English means emphasizing one particular word or grammatical
structure over another within a given context. For example,

Is this six? 7 No, it isn’t.

What number is this? Seven.
In the dialog above the second question has the same underlying
grammatical form as “What number’s this?” However, “What
number’s this” is out of context in this example. The question,
“What number is this?” means “If it isn’t six, then what number is
it?” The word being emphasized is usually also accompamed by a
change in intonation and loud stress.

One particular question may elicit several different answers
depending upon the context emphasis as the following example
illustrates:

Does Mrs. Thomas like to ski in January?

No, she doesn’t. She likes to ski in December.
Does Mrs. Thomas like to ski in January?

No, she doesn’t. She likes to ice skate in January.
Does Mrs. Thomas like to ski in January?

No, she doesn’t. She hates to ski in January.

Does Mrs. Thomas like to ski in January?

No, she doesn’t, but Mrs. Sanchez likes to ski in January.

Does Mrs. Thomas like to ski in January?

No, she doesn’t, but Mr. Thomas likes to ski in January.

Does Mrs. Thomas like to ski in January?

18



No, she certainly does not!

Japanese speakers learning English feel a need to express the
concept of context emphasis but often do not understand how to
express it. For example, if I ask, “Where do you live?” a Japanese
speaker may answer, “I live in Tokyo. Where do you live, too?”
This response is expressed incorrectly; that is, it would not be
acceptable to a native speaker of English. The correct response
would be “I live in Tokyo. Where do you live?”

Context emphasis often reaches a very sophisticated level in
English. Exactly the opposite meaning may be expressed by
over-stressing. For example, if someone is relating a series of
misfortunes, he may say, “As I was walking home I got caught in
the rain. When I got home, I couldn’t find my house key. Finally,
after getting in through a window, I discovered that the television
had been stolen. Then my friend came over to tell me that my dog
had run away. That was all I needed to make my day complete!” In
this story it is clear that the person did not need one more
misfortune to make the day complete. The use of over-stressing
creates a sarcastic, opposite meaning to the literal interpretation of
the words.

Context emphasis can be taught at a beginning level of language
instruction. By using single concept materials such as a clock,
context emphasis can be taught without great difficulty. For
example, think about the questions and answers pertaining to the
clock in Figure 1.

Figure 1
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Is it ten after eight? No, it isn’t. It’s five after eight.

Is it five to eight? No, it isn’t. It’s five after eight.

Is it five after nine? No, it isn’t. It’s five after eight.

In each case the vocabulary and grammatical structure of the
answer is the same. However, there is a difference in the context
emphasis. :

Context emphasis is not limited to one word in a question or
answer. Think about the following questions relating to the clock
and decide which words in the answer should be emphasized. Then
underline the words.

Is it twenty to eight?

Is it quarter after ten?

Is it ten to six?

In writing, an exclamation point usually represents strong
context emphasis. Underlining or printing in italics emphasizes the
word or phrase which is being stressed within a particular context.

Word stress patterns, phrase stress patterns, rhythm, intonation,
and context emphasis all depend on the syllable, and the syllablc is
made up of vowels and consonants. The sounds of English — vowels
and consonants — are produced by pushing air up from the lungs
through the voice box or larynx and out of the nose or mouth. The
various mouth, nose, and throat parts which interfere with this
passage of air is what causes the variety of sounds in a particular
language. Each language utilizes only a very small proportion of the
sounds which are humanly possible to produce. The introduction to
a good dictionary will provide an adequate description of the
articulatory process of speech.

In most dialects of English there are eleven vowels. These vowels
are not to be confused with the five letters of the alphabet. It is
these five letters and combinations of the letters which are used to
represent in writing the eleven vowels which are heard in spoken
English. The chart in Figure 2 may be useful in describing the
characteristics of these eleven sounds.

Tongue position, relative degree of tenseness, and degree of lip
rounding distinguish the various vowels of English one from
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*

® [ ® [

Lips
Teeth

*

another. In the illustration above, the four vowels marked with

squares are pronounced with the tongue muscles very tense. The

other vowels are more relaxed. The vowels marked with * indicate
1at the lips are pursed or rounded.

In teaching vowels it is helpful to being with vowels which are
relatively distrant from one another in tongue position. For
example, [i:], [w:] and [a:] provide teachable contrasts, as
illustrated in Figure 3.

[i:] [u:]

[a:]

Figure 3
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To understand that the tongue carries the greatest burden of
pronunciation in vowels, keep your mouth slightly open and try to
_pronounce these three vowels without moving either your lips or
jaw. It is this technique which allows ventriloquists to speak
through their puppets!

Vowels which are relatively close together in position may be
taught by using a tense/relaxed contrast. The following four pairs of
vowels may be taught in this manner: [i:] and [i], [ei] and[e],
[uw:] and [u], and [ou] and[o]. Since training small muscles is more
difficult than training large ones, it is helpful for beginning students
if they clench their fists and tighten their stomach muscles as well
as the tonque muscles in pronouncing the tense vowels. For the
more athletically inclined, a very useful exercise for producing the
tense/relaxed vowel contrast is sit-ups. The tense vowel is pro-
nounced as the student pulls himself to a sitting position, and the
relaxed vowel is pronounced when the student is at rest in a sitting
position. This exercise benefits the waistline as well as English
pronunciation! The cartoons in Figure 4 illustrate the exercise:

®
ol o
70 ¢
aefale

Figure 4

The [«] sound as in cat appears to present little difficulty to
Japanese speakers. The schwa sound,[e], presents relatively little
difficulty in words of one syllable, but does create some problemsin
words of two or more syllables, because there is a tendency to
overpronounce. For example, photograph, photographer, and
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photographic are pronounced [féutegreef], [fot’4a:grofar] and
[foutegréfok]. The word stress patterns determine the vowel
pronunciation. For this reason minimal pair drills, such as seat, sit,
have limited value for they are almost without exception made up
of monosyllabic (one syllable) words. In order to pronounce words
of more than one syllable correctly, it is imperative that the word
stress pattern be mastered at the same time.

Vowel contrasts are learned most easily through the process of
discovery. For example, read the following words aloud.

rich who’d  prayed should thumb
bed live farm land key
laid pat shirt born straw
pot bush tune ought death
wool whole debt school  caught
feel oxX - coat - said bread

Match the words with the key words listed below. Do not check
a dictionary, but match the words according to your own

pronunciation.
eat it ate bet bat but
cot boot book boat bought

If you compare your list with another person, you may discover
that each of you speaks a different dialect of English. For example,
one of you may pronounce caught as [ka:t] and the other [kot].
Both pronunciations are acceptable. However, to pronounce bush as ‘
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[bu:/] rather than [buS] or to pronounce thumb as [ fu:m] rather
than[ fom Jis un-English.

Words containing vowels followed by [r] or [1] may cause some
difficulties. Because [r] and [1] have many characteristics similar to
vowels, it is difficult to distinguish vowels followed by these two
sounds. This is true for native speakers of English as well as for
Japanese speakers learning English. Since the [r] and [1] sounds
resemble vowels, the same techniques may be used in teaching the
pronunciation distinction between these two sounds. For the [r]
sound the tongue is more tense or bunched up, and for the [1]
sound the tongue is more relaxed or spread out. In British English
there is a tendency to drop the [r] sound. For example, car is
pronounced [ka:] rather than [ka:r] as in American English. Either
pronunciation is acceptable.

No discussion of vowels is complete without mention of
diphthongs. Many phonology sources list five diphthongs in English;
however, I believe only three are necessary to teach. These three are
[ai], [au], and [oi]. The tongue position for the two vowels of the
diphthongs are relatively distant, as the diagram in Figure 5
indicates.

Lips

Teeth

Figure 5
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The tongue positions for [ei] and [ou] are relatively close
together. In addition, the first vowel of each diphthong is tense and
the second is relaxed. By pronouncing a tense vowel first, the
tongue automatically relaxes slightly (almost an off-glide) to
produce the second part of the diphthong, as indicated in the
diagram above.

The consonants of English may be distinguished according to
position 'of the mouth parts used in making the sound, voicing, and
manner of production. Position of the mouth parts includes lips,
teeth, tongue, and throat. Voicing is produced by the vibration of
the vocal cords. If you put your hand on your throat and say [s]
and then [z], the vibration you feel is voicing. The manner of
production is either explosive or continuing. The sounds [m] and
[s] are continuing sounds; that is, it is possible to produce them for
as long as your wind lasts. On the other hand, [p] and [t] are
explosive; they cannot be held any length of time.

Some consonants are more easily learned if they are learned as
sets of sounds. For example, [s], [/]and [t/] are similar in some
ways but different in others. They are all voiceless consonants.
However, the first two consonants, [s] and [ /] are continuing and
the third, [t/], is explosive. The position is different for each
consonant. When these three consonants are pronounced one after
another, they resemble the sound of a steam locomotive, and so [
refer to them as the “voiceless train.”” Each of the three sounds has
a voiced counterpart: [z], [3] and[dz], which I refer to as the
“yoiced train.” These mnemonic devices are useful in remembering
the pronunciation of words such as sin, shin, chin, and zoo, azure,
Jew. A

In analyzing pronunciation difficulties with consonants, it is
important to diagnose the problem according to position, voicing,
or manner of production. For example, a student who pronounces
live as [lib] rather than [liv] has difficulties with position (using
the lips rather than the upper lip and lower teeth) and manner or
production (using an explosive rather than a continuing consonant).
However, both [b] and [v] are voiced, and, therefore, voicing is not
a problem in this particular case. Consonants as well as vowels are
more easily learned if they are learned as part of the total system of
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spoken English, that is, as part of word stress patterns, phrase stress
patterns, thythm, intonation, and context emphasis.

The following example may be useful in illustrating how this
system of teaching English may be applied to any sample of spoken
English. Read the following sentence aloud: “The greatest reward
which a student can gain from an English as a Foreign Language
class is to comprehend and to be comprehended in an English
speaking environment.” Study the following analysis of this
sentence. Word stress patterns:

BUM [bum bum BUM]|

The greatest comprehend

which student

a English

can Foreign |bum BUM bum bum |
gain language environment

from speaking

an

as

a lbum bum BUM bum ]
class reward comprehended

is

to

Phrase stress patterns:

The greatest reward

which a student can gain

from an English as a Foreign Language class

is to comprehend

and to be comprehended

in an English speaking environment.
Rhythm:

The greatest reward

which a student can gain

from an English as a Foreign Language class

is to comprehend

and to be comprehended

in an English speaking environment.
Intonation:
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The greatest rew\?ird

which a student can gain \

from an English as a Foreign Language class

is to compreh}end

and to be comprehended \

in an English speaking environment.

Context emphasis:

In this particular example, the phrase stress patterns, rhythm,
and intonation are sufficient to convey the meaning. However,
creating questions and answers provides practice with context
emphasis. For example: “To comprehend and to be comprehended
is the greatest reward which a student can gain from which class?”
“From an English as a Foreign Language class.”

Dialogs, printed speeches, radio plays, which may be found in
most libraries, and simple, situational comedies are excellent
sources of context emphasis material. Another useful source of
context emphasis practice is the ““comics,” or cartoon strips, from
English language newspapers.

Vowels:
[i] [i] [ei] [e] [2] [o]
speaking which  greatest comprehend can the
be English  gain comprehended an a
is
in
rla:] [u:] [ul [ou] [ai]
reward student environment
from to

With the e;ception of com- in cc_)mprehend and comprehended
all of the remaining vowels are pronounced either[ijor[s].
Single consonants represented in this sentence are bracketed:

(p] [t] [k]
(b] [a] [e]
(sl /] [tf]
lz] 3 [d3]
[m] [n] [p]
[f] v
6 [s]
[ [r]
(w] vy [h]
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Some vowels and consonants are used more frequently than
others.

Consonant clusters may occur initially medially or finally in
spoken English words. Consonant clusters in the sample sentence
are: _

Initial position: [fr-] [gr-] [st-] [kl-]
Medial position: [-mpr-] [-pg-] [-pgl-]
Final position: [-nd] [-nt] [-st] [-rd]

This analysis of one English sentence illustrates how word stress
patterns, phrase stress patterns, rhythm, intonation, context em-
- phasis, and vowel and consonant descriptions can provide an
understanding of spoken English as well as ample practice in
speaking the language.
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The Shakuhachi and
The Trumpet

Toneko Kimura

Many Japanese students studying English say to me, “I want to
improve my pronunciation.” I wonder what they mean by that. Do
they mean they want to learn how to say “rice” instead of “lice”,
and “think” instead of “‘sink” correctly? This, certainly, has some
part in good pronunciation but there are a few other aspects we
need to take into consideration. Having groped in the dark for
many years, wondering why these students couldn’t speak like
natives, I finally came to a certain conclusion. Listening to some
students in the language lab one day gave me the clue. What were
they doing here that made their English sound different? They
almost sounded “foreign”! It dawned on me that as they imitated
the rhythm and intonation pattern of the teacher on tape, these
students were, in fact, speaking through the English sound system
rather than through the Japanese sound system! It was a great
discovery. _

A native English speaker, if asked to read the following Japanese
sentence might say it this way:

Alicka wa tomofdgchi E) Okdka ni ikimg,Ehira.

The average Japanese would probably say:
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thﬂr_nodachi to Osaka pf ikimashita.

In words of three syllables or more, the English speaker will have
the tendency to rise on the second from the last syllable and also
without fail use the falling intonation at the end of the statement.
They will use much higher and lower pitches, sometimes jumping

more than a whole octave as in ikimg]éhi’fa (the difference of pitch

between the syllables ‘“shi’” and ‘““ta’). They will also stress more
and prolong “‘shi”’ so that the whole word would be said in the same
way as, for instance, ‘“‘communication” or “appendicitis”. The
Japanese, however, will say the same sentence with a much flatter
intonation with less stress'and contrast in pitch. To a non-speaker
of Japanese, the language may sound mechanically regular since all
the syllables receive equal stress. English, on the other hand, is
made up of varying pitches and stress patterns, creating a rhythm
unique only to that language. If written on a musical scale, the two
languages might look like this:

' ] [ : 1
T T T } 1
1 T [ & o

I —7
] 1 1

o - =N s &
A-ki-ra wa to-mo-da-chi to O-sa-ka ni i-ki-ma-shi-ta.
(English speaker)

A-ki-ra wa  to-mo-dachi to O-sa-ka ni i-ki-ma-shi-ta.
(Japanese speaker)

Such a difference! And yet when Japanese students speak English
they are not totally aware of the need to change their voice
instrument. I liken the spoken English language to a trumpet and
the Japanese to a shakuhachi (a bamboo flute which produces a
clear, plaintive sound).

The best artist in the world cannot make the shakuhachi sound
like a trumpet no matter what kind of music he chooses to play.
Likewise, a Japanese student, well versed in English grammar and
possessing rich vocabulary, will still sound like a Japanese until he
switches his “instrument” and speaks through the English sound

32



system. .
Now, what are these “instruments” actually made up of? Let us

consider the ‘“trumpet”. Playing the “trumpet” includes such
features as:

I. Stress
II. Intonation
III. Rhythm

These three are so interwoven that it is difficult to deal with each
one separately. Word and content stress, sound transitions, junc-
ture, strong and weak forms, pitch, speed — all of these things
comprise spoken English. '

I will not go into detail of most of these subjects, but touch upon
a few essential points which may help the Japanese to recognize or
realize some of his problems.

I. Stress

As most people are aware the pattern of English stress has three
different degrees of loudness (although sometimes linguists treat
them as having four). They are usually called primary, secondary
and weak stress and are marked by a short vertical line above
(primary) or below (secondary) the accented syllable. Weak stress is
not marked. Any one of the recommended dictionaries will show
how the words are divided into syllables and which gets the stress.
Not all dictionaries have the same method of marking, so become
familiar with the one you have.

Here are a few examples of word stress.
A. Two-syllable words with primary stress on the first syllable
'able ‘'building 'window '
B. Two syllable words with primary stress on the second syllable
ho'tel a'bove con'trol

C. Three-syllable words with primary stress on the first syllable
'dignity 'violent ‘'quantity

D. Three-syllable words with primary stress on the second syllable
Sep'tember ¢€'lection  im'portance
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E. Words with more than three syllables ~with primary and
secondary stress ‘
diplo'matic  ‘under,taking ,revo‘lutionist
'counterpro,posal  per,sonifi'cation en,thusi'astically

‘Some wo‘rds change their stress patterns depending on their usage in
the sentence:

‘content Show me the content of that box. -
con'tent He was content with what he had.

'progress  They made great progress in their work.
pro'gress We progress a step at a time.

‘conduct  Her conduct was exemplary.
con'duct  I’ll conduct you there.

'record I bought a record.
re'cord They’ll record that music.

When there is a stress shift there is a change in the vowel quality:

re'peat repe'tition
‘melody me'lodic
pro'hibit  prohi'bition
ex'plain expla'nation
com'pare  com'parison

Word stress is important in that unless the appropriate place is
accented, it sounds “foreign”. And in cases where the stress shift
changes the grammatical function of a word, then it is all the more
important that we know how to say it right.

Then there is another reason for keeping word stress in mind. In
the following sentence the Japanese have the tendency to say:

It’s 'rain'ing today.
stressing and keeping the high pitch on both “rain” and “ing”
rather than saying:

It’s 'raining today.

More will be said on this subject under the category of intonation,
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but one way to cure this Japanese habit is to isolate the word
“raining” and say it by itself several times:

'raining 'raining ‘raining
Then say it within the sentence once more:

It’s "raining today.

As in a single word, a sentence can also have three degrees of
stress. Where it is stressed depends on the intention of the speaker.
On the whole, however, nouns, verbs and adjectives are usually
stressed in a sentence. For instance the word *“pro,crasti‘nation”
and the sentence “He ,said he 'wants it.” have the same the same
number of syllables and same stress pattern. There are no rules for
content stress. It depends on what idea the speaker wants to
convey. However, as the Japanese have a convenient thing called an
emphatic which gives prominence to a meaning and which does not
~ require stress, this subject will be covered briefly. The Japanese can
stick in a little emphatic here and there to reinforce a word or give
it distinction. If these were stressed as well, it would sound very
un-Japanese. Here are a few examples of Japanese emphatics and
how the same idea in English would have to be expressed with stress
on certain words.

FElZ o VHLDD? Who 'are you?
Bl AEmT &/ 'You should study!
W7 bk 2, 'He can do it.

2o N HEHIWAZ-20h /7 So he "'was the culprit!

R0 & kT 7 I'did it!
W h e b TR, She 'will come.

In a Japanese-English dictionary the English equivallent for &3k
is “by all means” and “‘at any cost”. If we were to add these phrases
to an English sentence to express the feeling of Z3F it would
become only wordy and actually lose its flavor. So instead of
translating “RIERTT & " (Zehi kite kudasai.) to “Please come
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by all means.” or “Please come at any cost.” and simply said “Do
come!” or “You must come!” or just “Come!” with the appro-

priate stress and pitch:

Do|come!

You|must|come!

a@e!

This would better express the feeling of enthusiasm and welcome.
This is one of the basic differences of English and Japanese.
Glancing at it from the other side, if an English speaker emphasized
the “zehi” or the “kite” of this sentence, it would sound
exaggerated, artificial, and strange to the J apanese ear.

The shift in word stress in a response very often depends on the
information sought in the question. Note how the question is asked
and which word is stressed in reply.

Is he your 'cousin? No, he is my "brother.
Is he "your cousin? No, he is 'John’s cousin.
Is "he your cousin? No, 'she is my cousin.
'Is he your cousin? Yes, that's what I'said.

(meaning I can’t believe it.)

II. Intonation

Very closely tied to stress, is intonation. In simple English,
intonation is the term used to describe the pitch or melody pattern
of any group of words. If stress is like the drum which shows the
strong and weak beats, intonation is like the melody where notes
ascend and descend. Very often an increase in stress is usually
accompanied by a rise in pitch. This happens without conscious
effort on the part of the speaker.

As has been mentioned before, English relies much more on voice
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pitch and stress to express the speaker’s feelings and intentions,
while Japanese relies more on the choice of words. By a native

English speaker the following sentence, “I must study today”, an
expression of firm purpose might be said in this way:

I|must|study today.

A non-native speaker might say it in this way:

I must|study today.

Rather, he would more like'ly say:

I must| study|today. glg:écs tgélz;”(’) 1)C e “step” on the

Whichever, the non-native speaker of English is emphasizing not the
determination, but the choice of activity.

A question asking for confirmation such as “Do you really want
to go with me?”” might produce the following answer:

%‘I want to go WW

The reply, meant to express tremendous enthusiasm for going, but
because of the wrong emphasis, would creat a slight misunderstand-
ing. With the above intonation the meaning would be, “I want to go
only with you, and no other.” The more appropriate intonation
pattern is:

%I want|to go with you.

Since the meaning of spoken English depends not only on what
words are used but also on the way it is said, emotions such as
surprise, exasperation, bewilderment, indignation, anticipation,
excitement, indifference, enthusiasm, etc. could be heightened by
the use of appropriate voice pitch. All in all, some grasp of
intonation in English would be a great help to a non-native speaker
in losing his “foreign accent™.

37



Intonation has not been one of the greatest of concerns in the
teaching of English in this country. The students are taught: Raise

your voice at the end when there is a question mark. So then, “Is
this your book?” and “What is your name?”” both tend to be said
with the rising intonation. However, this is often not the case.
Sentences beginning with question words (such as who, where,
when, how, etc.) already indicate a question and usually take the
falling intonation:

What’s your n}ime?

Where are you|going?

The following pattern:

What’s your name?

is normally used when we could not catch the name the first time
and need to ask again:

Mr. Smith: What’s your|ngme?
Mr. Ellington: My name is|Meredith Roderick Eilington.
Mr. Smith: What’s your name?

Mr. Ellington: MMeredith Roderick quington.

Mr. Smith: I’'m glad to|know|you, Mr. Ellington.

On a single word such as “here” the intonation could be falling:

%. or rising: Hefe? or sustained Here . . . . The first one shows

that the speaker is indicating a certain position near him. The
second shows that the speaker is asking a question about the
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position. The third sustained intonation indicates that the speaker
will continue.

As has been done with “here”, a basic line notation is often used
to represent intonation. The one used above was developed by Dr.
Kenneth L. Pike for the Michigan Language Institute materials, and
have been used by many in modern linguistics. There are also other
ways to indicate intonation. Dots on a scale are used to represent
intonation, stress and juncture. The size of the dots represents
stress, the height of the dot on the scale represents the intonation
level, and the direction of the tail attached to the last dot represents
juncture.

L4

Some people use the number system to represent intonation
with the lowest pitch being represented with number 1.
21’s a good 3 day,! 3isn’t it?"

Some others put the lines above the words so they do not cut
through the words.

S DN

This is a book

No matter what system is used to represent intonation, all agree
that there are four distinctive pitch levels.

O 4. Extra High
O 3. High
O 2. Mid
O 1. Low

There are no definite rules for the intonation patterns of English.
It varies with the speaker and what feelings he wants to express.
There are, however, some patterns that are common in usage. The
Pike’s method will be used here to demonstrate this.

A. At the end of a complete sentence the pitch goes above the
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normal level and then goes below the normal level (falling
intonation).

This is my|pencil.

She will probably come on the fourffeenth.

Two high pitches are also possible in one sentence.

Isaid I ate[}iQ, not|lige.

She’ll come on|Friday ﬂ%

B. Questions that are not answerable by “yes” or “no” also have
the normal-high-low intonation pattern. They usually begin with an
interrogative word (what, when, where who, how, etc.).

What|timelis it?

Wh_ere’s the sta{fion?
Why doesn’t hebsmke?

When the pitch changes from one to another within one syl}lable,‘ ,
the vowel is prolonged and the voice slides from one pitch to the
next. But when the change occurs in a polysyllabic word, the voice

shift is indicated by straight lines between the syllables: (see&@

and stTion)

C. Questions which anticipate yes-no answers have the rising
intonation:

Can you speak French?
Did you|see him?
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Are youigoing?

D. In series of words, all have rising intonation except the last:

I had|toast, ;eg, bglgon, % and|cofffee for breakfast.
He will go to[Washington, New|York, or California.

However,

the following intonation pattern is also possible:

IThad tbast,}% b%on, égg and|cofffee for breakfast.

This falling intonation pattern might give the impression of less
enthusiasm for the food eaten at breakfast.

E. Extra

high pitch is used for emphasis on the key word to

express surprise, disbelief excitement, panic, etc.

How

Help

beau%iful!

me!

Mr. A: I ate ajsnake|yesterday.

Mr. B: You ate ajsnake?

F. In direct address, the rising intonation is often used:

Mrs. Jofies, this is Mr.w

Can you|go now, Paul?

I’ll see you lél'fer, Pg'fer.
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But this is also possible: (said in anger)
Wii,%iam, will you|please be quiet!

G. In quoting people, the same pitch is used as the end of the
quote:

“Will you/see him?”” asked Mary.
“NQ! Neﬂer!” declared John.

H. Clauses often take the ‘‘hook” intonation. This indicates that
the speaker intends to continue:

I will|gy. (complete thought)

I will gti, (incomplete thought) if it doesn’t| rain.

If you like swim?ng, go to Hgﬁﬁfi.

When you|seethim, please give him thiSJEttt_Gi
He| phoned |me, but I wasn’t at/hame.

There 'are other basic rules, but the rest can be left up to the
individual to work out himself. It is a matter of intuition. Just
remember that in asking a question or answering, or in any speech,
the speaker uses stress and higher pitch to emphasize the main
point. With a sentence such as “My sister bought a red hat today”,
questions could be so asked that it can be answered with the stress
and pitch on a different word each time.

Did your sister buy a red|scarf today?

1\\11&{ My sister bought a red Mtoday.

Did your|brother buy a red hat today?
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NX{. My sislter bought a red hat today.

Did your sister buy a red hat|yesterday?

NQ My sister bought a red hat to@a<

We sometimes consider how a question should be answered, but
rarely think of the importance of how the question should be put.
If, for instance, we want to know who bought the hat but asked:

Did your sister buy a|red hat today?

The answer might be:

NK{ My sister bought a|blue|hat today.

This would not provide the information we were seeking. Therefore
the question must be asked this way:

Did yourisister buy a red hat today?

Then we would get the kind of answer we wanted to hear, such as:

ﬁk& My/|cousin bought a red hat today.

In this way, we must know what the point is in the question
before answering. The shift in word stress in a response very often
depends on the information sought in the question:

How]are|you?
ﬁ@ thank you. And how are yQu?
—_
Is this|your book?
N«Q it’s|John’s| book.
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Are you going to buy alnecktie for Billy?

NKQ I’m going to buy alshirt|for Billy.

WilllMr. Jones come today?

N‘c& Mrs.|Jones will come today.

Was it|raining yesterday?
Mit was|snowling yesterday.
Do you likejonly popular music?

I like popularjand |classic music.
Did you meet|Mary Brown?
N‘% I met Betky Brown.

Various shades of meaning can be conveyed by the way a
sentence is stated. To a question such as ““Do you like English?”’ the
short answer “Yes” can be said in many different ways to express

how the person feels about it:
?E. (straight answer — “Yes, I like English.”)
}‘% (enthusiastic — “Of course! I love English!™)
Yes.  (nointerest — “I don’t like English very much.”)
Yes. (forced — “I have to say ‘Yes’ but I really dislike it.”)
XES/ (maybe — “I’'m not very keen about it.”)

% (on certain conditions — “I do like English, but
sometimes I can’t stand grammar.”)
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Intonation can express uncertainty, degree of friendliness,
frustration, irritation, and other emotions. Here are a few examples:

You're M%ry, aren’t|you? (I'm not sure. Please tell me.)
You’re Méry, aren’t|you? (I'm sure. Please agree.)

How do you’ﬁ& Dr. Jones?  (friendly)

How do you dk{, Dr. Jones? (more formal)

Open thelwindow! (a straight order)

agen thelwindow! (anger and frustration)

Do you wantjtea W (choice between the two drinks)

Do you want tea or|coffee?  (choice is not limiting)

She’s a doctor. (matter-of-fact statement)

She’s a do;bzé? (disbelief)

A student learning English as a second language will benefit by
training his vocal chords to produce higher and lower pitches than
when speaking Japanese and make bigger jumps between the
pitches. He can practice reading sentences and paragraphs which are
already marked with intonation lines, making sure that his voice is
actually following his eyes. Ever so often a student will move his
head down while saying a word, thinking his voice pitch has also
descended at that point, when in fact, it has gone up! Moving our
heads up and down may give us an illusion, but our voices must also
do the same. Keep that head still and shift the pitch!
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As a practice in distinguishing intonation patterns and in using
the “trumpet” of our throats, excercises such as the following may
be useful. Note that the word on the left and the corresponding
sentence on its right have the same number of syllables and the
same intonation pattern. Practice saying them aloud.

Word Sentence

P V.

g@@ He’s|hre.
birtqday Hold|them.
gﬂ%raphy He|hit|himself.

pronunciation I want tojmeet|her.

Next, find groups of three words with the same intonation pattern
in each column.

begin Mr. Smith
yes toothbrush
again California
airplane potato
necktie Mr. Williams
commonplace notebook
enough Betty Johnson
secretary Dr. Jones
now baseball
certainly education
television September
beautifully Mrs. Taylor
washroom Peter Brown
son-in-law macaroni
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Answers

(first column)

yes—now—sure
begin—again—enough
airplane—necktie—washroom
commonplace—certainly—son-in-law
secretary—television—beautifully

(second column)

Mr. Smith—Dr. Jones—Peter Brown
toothbrush—notebook—baseball
California—education—macaroni
potato—September—tomorrow

Betty Johnson—Mrs. Taylor—Mr. Williams

In the following sentences, find groups of two that have the same
intonation pattern

That’s a chair. You’re welcome.

I like flowers. Will you go there?
Where’s the albumn? What’s his name?
What time do you have? Come see me today.
It’s Tuesday. Hello.

How do you do? Where’s the hotel?
Can you see him? Good-by.

Oh, I see. Yes, it is.

Answers

That’s ajchair. What’s his|ngme?

I like| flowers. Where’s the alliumn?
What timé do you have?  Comesee|me today.
It’s|Tuesday. ' You’rejwelcome.
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How do you|dy? Where’s the hoﬁégl?
Can you|see him? Will you|go there?

i Tt
H_elth Goodfby.

In the next exercise, match a word, a phrase, a sentence or an
intonation pattern in groups of three. Be sure all three have the
same number of syllables and the same intonation pattern.

station forget It’s cold here.
—_ _]\ tomorrow
beautiful in the summer

rush hour education I will go.

_I\ understand Who’s that?
_I—\_- football game . J1

Answers

‘ l station rush hour
_ understand I will go.
_l— — beautiful football game

4’\ forget Who’s that?
ﬂ tomorrow It’s cold here.

J—L education in the summer
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Use the following intonation patterns and make your own
sentences.

AN

T

— [ AR
— N\ — L
_!—l___ I

I ST

Here are examples of sentences that can fit into. the intonation
patterns.

X " Yes.

1 Take it.
%[_—‘_ I saw him.

- 4‘\ They can come.
{ L It’s cold today.

S —l__ Are you well?
—_— — —r\ We have to go.

I‘_ I saw him just now.
\ "\ No, I can’t.
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- ‘,1 We’ll go to Denmark.

I Is she happy?
S — —r_ John, are you there?

Ever so often there is a communication gap or a misunderstand-
ing, not because of poor grammar or bad pronunciation, but
because of wrong emphasis. Even the best of intentions may be
misinterpreted, and compliments and thoughtful expressions may
be taken as an insult. This is why it is far more important for the
student to understand the feelings that are involved in intonation
and to know how and when to manipulate voice pitch and stress
than concentrating too much on producing each consonant and
vowel with precision. Intonation is like learning how to press the
right button on the trumpet and how much air to blow in.

III. Rhythm

As in any other language English has its particular rhythm with
varying sounds and beats. Some languages, such as Japanese,
have syllables that take about equal time and stress. English is made
up of rhythm units. Pauses come after some word groups expressing
an idea. The pace tends to quicken or to slow down depending on
what words are stressed or unstressed, and smooth flow of the
sentences are created by sound transitions within a thought group.

Take as an example the children’s round, “Three Blind Mice”.

Three blind mice,

Three blind mice.

See how they run,

See how they run!

They all ran after the farmer’s wife,

She cut off their tails with a carving knife;
Did ever you see such a sight in your life
As three blind mice?

Within beats of two, there are different number of words and
syllables.
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1st and 2nd line 3 words 3 syllables

3rd and 4th line 4 words 4 syllables
5th line 7 words 9 syllables
6th line 9 words 10 syllables
7Tth line ' 10 words 11 syllables
8th line 4 words 4 gyllables

Try saying this poem in even rhythm, clapping hands on the
underlined word or syllable.

Three blind mice,

Three blind mice.

See how they run,

See how they run!

They all ran after the farmer’s wife,

She cut off their tails with a carving knife;
Did ever you see such a sight in your life
As three blind mice?

You will notice how the more unstressed syllables there are
between the stressed ones, the more rapidly they are said. The
unaccented syllables are crushed together and squeezed in between
the stressed syllables, thus giving each line a regularity in rthythm
and speed. This is one of the distinctive features of spoken English.
Here is the song. It may be helpful to sing this song straight through
several times before doing it as a round.

Three Blind Mice
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Three blind mice, three blind mice,
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See how they run, ____ see how they run!
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They all ran af - ter the farm - er’s wife,
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As  three blind mice?

With regard to speed in spoken English, we have seen here that
longer sentences do not always take a longer time to say. The
following sentences can all be said in the same amount of time:

Babies drink milk.

The babies drink milk.

The babies will drink milk.

The babies will drink the milk.

The babies will have drunk the milk.

There is a big difference in the loudness and duration of the
stressed and unstressed syllables. The unstressed vowels are" pro-_

nounced quicker and are weaker in loudness:. They are -often .-

reduced to a schwa [o](the lazy vowel) in natural connected speech.
In idea groups, functlon -words such as articles, prepositions,
pronouns, aux111ary verbs and con]unctlons are usually unstressed..

Although this may seem a trwlal pomt it is actually what makes the ‘, o

English rhythm.
Here are some words in the unstressed posmon

Said alone . Said in connected speech ['9]'
a I see a ball.
an ' I ate an apple.

and They’re red and blue.
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of
or
the
to
have
has
are
was
can
am
is
was
.are

were

- do
you
would
should
could
at
for

I want a glass of water.
Do you want tea or coffee?
I made the box.

It’s too far to walk.
They have some cookies.
The boy has gone.

The men are here.

It was raining.

John can sing.

I am a student.

Mary is my friend.

It was here yesterday.
Billy and I are cousins.
They were in class.
How do you do?

Can you speak French?
I would like to go. -
He should study now.

I could do it later.
Come at three o’clock.
This is for you.

Function words are stressed only when they are at the end of an
intonation phrase, in a tag question, or are done purposely for

emphasis:

How do you 'do?
I thought I *could.
Who is it ‘for?

You’re John, aren’t 'you?

It’s ready, isn’t *it?

I ‘can do it. (I'm sure I can)
I like red 'and blue. (I like both)
This is "the book (the special book we mentioned earlier)

In the following sentence the words

unstressed.

The word “the” here is pronounced [3i] .

(3 2

can” and ‘the” are
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Jane can play the harp.

“Can” is pronounced[ken] or even[kn] and “‘thé” is pronounced

[%0]. Therefore the rhythm of the sentence and the duration and
emphasis would be the same as if we had said only the three words:

Jane play harp.
Jane (can) play (the) harp.

Now we will touch briefly on the subject of juncture. In a
sentence such as:

Are you cooking mother?

(or)

Bill said his sister is mean.

the meaning is not quite clear until we pause briefly at the
appropriate place. In writing, this could be done with a comma:

Are you cooking, mother?
Bill, said his sister, is mean.

In speaking, this must be expressed with a slight pause called
juncture. Phrasing of sentences, and time taken for pauses depends
on the individual and what effects he wants to make. It may also be
where he takes his breath.

In a transition from word to word within a phrase, the sound can
be so joined together that it seems continuous (close juncture). At
other times there is less closeness within or between syllables, or
within words (open juncture). Many Japanese speak and read
English as if each vowel and consonant required individual
attention. If this were so, then the rthythm of the language would be
considerably altered. Read aloud the following sentence:

It got dark around three or so in a city up North.

If the last consonants and vowels of each word are articulated
separately and distincly, this sentence would sound quite choppy.
After going over the following few rules of sound transition, read
the sentence once more. Perhaps you will hear a great difference.
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Some of the fundamental rules for sound transition are: -

A. When a word ends with a consonant and the next word begins
with a vowel, they are linked together without a pause:

That js an egg. [Seetizeneg]
His_office opens at _eight o’clock.

B. When a word ending with a plosive consonant [pdtdkglis
followed by a word beginning with another plosive as in hard table,
crab cactus, and kick boxing, or between syllables of a word as in
bagpipe, nightclub, p1ckpocket and part-time, the first plosive is
held in position in the e mouth for articulation with air pressure
mounting up for a split second, and then is released on the second
plosive. In other words, the first plosive is formed in the mouth but
is not said, and is followed immediately by the second plosive.

“Eat ten hot Sogs,” said Billy.

This “t” and this “t” and this “d” are only formed in the mouth
but not pronounced, and then are exploded as a part of the next
plosive consonant.

C. The same rule as above holds for transition from [t] or [d] to
(o] or[5], as in bad thing, shed the, cut them, and part three.

D. When a transition takes place from a plosive to continuant
consonants (consonants other than plosives) the plosive is said as a
part of the following consonant:

pepsin sandwich - cabstand sing loudly

just right back field

E. When two vowels as separate syllables are connected, a small [i]
or a [w] sound is slipped in between them.

1. After the first vowels [i], [i:], [ei], [éi] or [oi], a [j] connects
it to the next vowel:

peony  pe ;] ony beon be [5] 0N
triumph etc. sheis v etc.
fiance . high and
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Sierra weigh on

gaiety eye at
pronunciation he ends
chaos they ate
lion lie on

2. After the first vowels [au], [ou], [ul or[o], a [w] connects
it to the next vowel: '

going go [w] ing soon SO [w] on

duet etc. blue in etc.
koala bough is

ploughing true and

whoever you ate

poem due on

heroic go along

queing que in

Now, having covered some of the main points of sound transition,
say this sentence once more (the capital letters represent the rules
given). ’ '

It got dark around three or so in a city up North.

\'\

A C E1E2A EI1D

After saying this sentence several times, if you feel that the
words are blending in and the rhythm is changing, then you are on
the right track.

Speaking English, therefore, needs consideration in many
aspects of producing sound. There is no need to cover pronunci-
ation of separate vowels and consonants here, since there are many
books available on the subject. Rather, stress, intonation, rhythm —
all these things are important in the English sound system. Practice
playing the “trumpet”, then, when speaking English. The notes at
first may be sour, but don’t give up. Some day the clear and
beautiful strain of the instrument will come through. Then you will
be the proud possessor not only of one, but of two musical
instruments — the shakuhachi and the trumpet.

May this sketchy but lengthy paper discourage only a few and
give stimulation and insight to many.
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Natsuko Sasaki spent her childhood in
the United States. She is a graduate
of Keio University in English and has
appeared regularly on NHK and over-
seas educational broadcasts for many
years. She is now teaching English to
children at the Tokyo school ot LIOJ.
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Let’s be Parrots

Natsuko Sasaki

I was once on a TV program on NHK called “Let’s Be Parrots”.
It was one of the weekly “Wisdom of Life” series, and this program
was about how to learn English conversation. I was asked to bring
along my little five year old pupils and give a demonstration of how
I worked with them, or rather, how they worked with me. As the
title suggested, they copied every word I said, like parrots. This, I
believe is the first step to English, or any language in general.

Even in a child’s native language, the first approach to speech is
copying his mother or someone very near him. It is hardly correct
at the beginning, but we all acknowledge baby language and accept
the fact that he cannot speak like an adult. This is the attitude we
should have in teaching a second language also to small children. We
should not correct each little mistake like catching every mosquito
that comes along, but be patient and let the child gradually develop
his own speech.

Patience, therefore, is probably the greatest factor in teaching
children. Another important factor is to be friends with them. If
you don’t like children basically, it is out of the question to teach
them. It requires a lot of bright ideas, much energy, hours of
preparation, plus flexibility in the actual classroom. It never goes as
it is planned. A child might say, “I know it!” and start talking
about the story I am about to tell. Imagination might carry them
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off to fantastic subjects. They might get excited and run around. -
They might have a fight in playing games. One might start crying.
Usually, a child who mixes up the group is a spoiled child at home.
At times it feels too much to keep their attention and entertain
them. But there is always a way to keep their attention from flying
away.

I use all kinds of methods to keep their minds on the lesson. First
of all, it must be just right for their mental standard. If it is too
high, they won’t show any reaction. Their attention will stray off.
If it is too low, they will make fun of it. Even little tots have their
own pride. “I’'m not that childish,” they will think. So the content
must be at their mental level and the English must be at their
language level which is of course, way down. This makes it different
from teaching a regular kindergarten or grade school.

We need many varieties of materials to repeat the same
vocabulary. For instance, take animals. Animals, as you know, are
very familiar to children. Adults might not know much about their
habitude but children instinctively do. They regard animals as their
own gang. So, using personification, I make up dialogues or use
familiar stories concerning them.

The first lesson might start with a monkey and a cat. I make
cloth puppets and do a dialogue about getting acquainted. Children
will learn salutations such as, “Hello”, “My name is . ..”, “How are
you?” and so on. Then the children will copy me and use the
puppets themselves. After that, I play hide and seek with the
puppets, singing a song which goes:

“Monkey, monkey, where are you?”’

“Here I am, here I am, How do you do?”
The children watch keenly, and then they hide just as the animals
had done, singing the reply part of the song.

The next part of the lesson could be a story. It should be one
they already know well, because it is impossible to explain all
details in simple English. If they already understand the situation, I
can just use salutations or the few sentence patterns I have already
taught.

Children constantly need something to participate in. Just sitting
and listening and watching is agonizing to them. I give them parts in
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the story to act out. There is usually a little dispute among them at
that time. A wilful child will always want to take the part of the
hero or the heroine. Last year, one girl always insisted on being the
princess and since she cried if she couldn’t, her friends all gave in.
This kind of child must be removed from the group in order to keep
everybody happy.

After doing the play, we usually settle down to doing something
quiet. Children love to draw and construct things. We might make
paper bag puppets, or draw pictures of the story we just acted out.
We might play a game like Animal Bingo, if they have enough
animal names in their vocabulary. Since animals precede numbers in
my teaching plan, we cannot play the real Bingo game in the very
young children’s classes. They like pictures better than numbers,
anyway so I make boards with animal drawings on them instead of
the numbers. Animal Bingo is played like this:

Each child has a board with 16 animal pictures in squares. (A
sample is given on separate page) The animals are placed in a
different place on each board. As the teacher calls out the name of
an animal, the children place a button on top of the picture of that
animal. The first child to get four buttons in a row straight down,
across, or diagonally, is the winner. The animal board could be
mounted on magnetic sheets, and colorful magnetic buttons can be
used in playing the game.

Usually I teach an hour at a time, which I think is the best length
for children. The above curriculum will just about fill the hour.
Even if time is up the children might insist on playing the game over
and over again. If time is not limited, one child could take charge of
calling the animal names. They can take turns. In this way, they will
learn animal names without any strain.

In sentence patterns as well as for words, I use the kind that is
most familiar, or rather, necessary to children. All children have the
need to say the phrase “Give me ...” at some point in the day.
Although it is taught in Japanese high schools as the imperative
form of the S + V + 1.O. + D.O. sentence pattern, this is a very early
pattern in my curriculum. Take the story Little Black Sambo.
Tigers appear and say, “Give me your jacket”, “Give me your
trousers”, etc. Children will repeat, but almost without exception
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they will pronounce it [gimmi:] or [gifmi:] rather than [giv mi:];
and will even say [gifni:] at times, which must be what they hear.
Some children go home and say “Give me water” or ask for other
things in English at meal times. I ask their parents not to correct
them even if it sounds a little queer, much less to laugh at them.

Children are so natural, they seem to be the best students. They
have no fears or doubts. As long as their parents have faith in the
teacher, they do, too. If you ever try to teach innocent children,
you will experience the delight I receive with every lesson I give
them. Look at their eyes. They are shining with curiosity, joy and
interest. If they are not shining, it has something to do with their
personal background or in the teacher who is not lively or
interesting enough. I always examine myself when I do not get the
expected reaction from my pupils. I usually find that I am tired or
have some anxiety and my mind is not there. I try to put myself
together and start out again with a nice smile and a lively “Let’s
play a game!” or “Let’s go shopping!”. We use the pattern “Give
me ...” for shopping also. Flowers, grocery, confectionery,
stationery, — anything can be sold and bought to fit their
vocabulary and interest.

We teachers must be sensitive to children’s interests at all times.
TV characters and stories occupy a large part of their lives. We
‘don’t want them to start singing the theme song or acting out a
monster and superman scene during the English lesson, but we can
utilize their interest at times by connecting words and the actual
objects. The word “mirror” used to be a hard word to teach until a
“Mirror Man” appeared on TV. Now, I have no trouble in telling
the story of Snow White, where the bad queen says, “Mirror,
mirror, on the wall, who’s the fairest of us all?”

I try to use as little Japanese as possible when telling stories. For,
the object and English are already two phases, and one more can be
too confusing. “Always avoid confusion” is my principle. Don’t
give them wrong examples on any circumstance. Children are
"simple. Their minds are like blotters. They will absorb anything
indiscriminately. So let them hear only the correct pronunciation.
There is no need to say “Don’t say ‘lice’; say ‘rice’.” If the teacher
doesn’t know the correct thing and teaches something wrong, this is
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a crime, for children will maintain the mistakes throughout their
lives. Once a young teacher in a private elementary school taught
the flower “lily-of-the-valley” as “blue bell” to her pupils. Though
years have passed, they still say “blue bell!” at the first sight of the
flower. That is how rigid their memory is. A strong impression is of
course very important at first. We must take care to present the real
thing at all times. In teaching a word for the first time, a picture
will not suffice. If the word “apple” is introduced, a real apple must
be presented and not a plastic or a wax one. I bring an apple to class
and eat it with the children which impresses “apple” upon them
through all their sensations of the eyes, ears, nose and mouth. In
this way they learn and remember many words.

The same can be said for sentences. If it is a present progressive
sentence, the action should actually be going on. There are many
songs accompanied by dances which can be used for this purpose.
Children love the Hoky poky dance. If they are at the stage of
enjoying jumprope, we go outside and sing:

I like coffee, I like tea,

I like Miyoko, so come to me!

I hate coffee, I hate tea,

I hate Miyoko, so go away from me!

In so few pages, I cannot express all I have experienced with
children in the past 15 years. The examples [ have written are only
the very beginning of my curriculum, which is not a fixed one at all,
but always changing with circumstances. I have no special prescrip-
tion which I can offer as the best way to teach English to children.
But one thing I can say is that when children are learning the
language of another country, they should experience the life of
children their own age of that country as much as possible. To start
learning the language at a later stage without the children’s life
would be like starting a course of studies without basic theories.
Since it is not always possible to have foreign friends or have direct
contact with foreign culture and customs, the teacher should act as
the mediate and at least teach foreign children’s material. The
Mother Goose Rhymes might seem silly to grown-ups but not at all
to children. Let them hear a lot of the rhymes in good English and
they will catch the feeling of English without any trouble at all. Be
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sure to give them correct examples, and let them imitate everything
you say, word by word, like parrots.
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“We desire not to rule over men, but
to rule over ourselves.”

Women’s Liberation

Gwen Thurston

Many people have asked me if I was a “Woman’s Libber,” yet
few of these people are able to tell me what they mean. There is a
wide diversity of people and issues involved in the movement called
Women’s Liberation. Various groups exist in the United States and
other countries, each with its own methodology, philosophy, and
goals. The above slogan reflects the philosophy of some of the
women, and sums up a general goal. This paper is an introduction to
this movement. I will discuss its history, some of the leading figures,
issues involved, and how it may relate to the Japanese Society. I
will conclude by showing how I have personally applied some of the
philosophies of Women’s Liberation.

In the 19th Century, women in America were told to remain in
their homes, but women began to be involved in social issues that
affected their home life. They began to take an active part in the
U.S. political scene during the 1830’s. Women such as Angelina
Grimke, Lucretia Mott and Elizabeth Cody Stanton supported
many groups trying to solve social problems. Ms. Mott and Ms.
Stanton went to the World Anti-Slavery Convention held in London
in 1840 to speak for the freedom of the slaves. To their disgust, the
men at the convention would not even allow them to sit in the main
auditorium. It amazed them that men who openly sought freedom
for Negroes would so harshly discriminate against women.
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After these two women returned to the U.S. they started to
speak for women’s rights as well as the rights of the slaves. Together
with other women they organized the first Women’s Rights
Convention, in New York.

Since women were not allowed to participate with the men, they
formed groups of their own. With the passage of the 14th, 15th,
and 16th Amendments, giving Blacks their suffrage and other
freedoms, women turned to other problems. Though their voices
helped the Negroes receive emancipation, these same women were
denied this basic right.

In 1912 Elizabeth Gurley Flynn led the “Bread and Roses”
textile strike, demanding better working conditions. The Inter-
national Ladie’s Garment Workers Union also carried on negoti-
ations with the managers of factories that were exploiting the
female work force. In 1915 the Women’s Peace Party was formed as
an outcry against the destruction surrounding World War I. Women
banded together around the world to bring an end to the war. There
is a tradition in the U.S. that women stay in the home, except
during a time of crisis. As more men were sent to the war zones,
women took their positions in business, manufacturing, and
professional situations. In some countries, especially in France,
there were not enough men who were able to return and reclaim
their jobs. Therefore, women continued to be employed in the
stereotyped “male” jobs.

Other groups were concentrating on the rights of women during
this period. Passage of the 19th Amendment, giving women the
right to vote, was finally ratified in 1920. (Over fifty years after
Blacks.) Some thought this would be the end of the women’s
groups; unfortunately, just as giving Blacks the right to vote
didn’t end racial discrimination, giving women the right to vote did
not end sexual discrimination.

As World War II came, and men were again sent to foreign battle
fields, women took over the men’s jobs in the U.S. In the national
interest, women became “hard hats,” mechanics, and formed an
extremely strong labor force. After the crisis, women again were
put into their homes. People thought they were no longer capable
of continuing these jobs. The postwar period in the U.S. showed a

67



concentration on rebuilding the family units that had been
disturbed by war.

This brings us to the more current position of Women’s
Liberation. Beginning in 1968 women began to speak again about
their position in society and share their feelings. Housewives began
to form small “Consciousness Raising” groups as they became more
and more dissatisfied with their isolated positions. One of the
underlying themes of these small discussion groups was, and is, an
awareness of one’s self. Some women tried to evaluate their lives in
terms of the changing society they lived in. The publication of
women’s views began to spread the movement, giving it strength.
This publicity has been done through articles, books, speeches, and
other forms of mass communication. Just as Blacks were beginning
to unite and strive for their own self-awareness, women began
feeling support from their sisterhood.

It is important to realize that the women who have participated
and now participate in Women’s Lib. as a movement are only a
minority of women. Of course, as often happens, the radicals within
this minority receive the most publicity. This has led to many
misunderstandings and negative stereotypes. Some men picture a
Woman’s Libber as being an “ugly, frustrated, power hungry female
who is challenging his position as master.” Name-calling has been a
consistent problem within this movement, on both sides of the
issue. The descriptions often given of these “unintelligent, unfeeling
women” is far from accurate for most of the women involved.

Now I come to an important question, “Who is involved in
Women’s Liberation?” Generally speaking, the movement is most
avidly supported by white, middle-class women under thirty, and
professional women. This is not surprising in itself since these are
the women who most often have the economic freedom to think
beyond meeting their needs for survival. Black women have formed
their own groups, and are publicizing their own magazine, Essence.
They are heard in many areas, but their first priority is the Black
Movement rather than the Women’s movement. Chicanas or
Mexican-American women, are also dealing with recognizing their
cultural heritage and building respect for their own background as
their priority. It is important to note that these movements
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strengthen each other in developing a “Listening ear” among the
people. The fact that Civil Rights became a valid issue for society;
that student groups were able to challenge their administrations and
receive improvements in their curriculum; and that people are ready
to change their society, all set the stage for the Women’s Liberation
movement.

The second basic question is, “In what ways do women feel
oppressed?”’ The diversity of answers is the key to the various issues
found in Women’s Liberation. Some of the categories, or basic areas
of concern, are discrimination in education, professional oppor-
tunities, legal rights, and cultural stereotyping within society.
Various groups choose all or some of these as their main focus.

In the area of education there are many statistics which show the
imbalance between opportunities for men and women. Some
universities are specifically for men, and many.graduate school
departments have quotas for the number of women admitted each
year. (Especially the male dominated law, medical, and science
departments.) Scholarships given to support students are also
liberally given to men, but women are often not considered to be
worth the institution’s investment. Educational facilities also tend
to choose men over women for department chairmanships, adminis-
trative positions, and other high-status, high-pay jobs. This is done
even though qualified women are often available.

Of the women who do complete their higher education, job
openings are often earmarked “for men only.” If a women is
fortunate, or simply so far better qualified than her male
competitor, and receives the job, her salary is lower than the man’s
would have been. (For example, women chemists earn a median
salary of $9,000 per year while men in the same position earn
$13,200.) Even in lower paying full-time jobs a woman earns $3.00
for every $5.00 a man earns. A company which has a position, say
as a book keeper, will pay a woman less than a man doing the same
job. And how often does one hear of a woman office manager?

Another important issue today is the lack of child care centers.
There are a large number of families dependent upon the woman to
earn the family income. There are cases of divorced women, young
widows, and women with disabled husbands. Those women need
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centers, staffed with trained personnel, to take care of their
children during working hours. The high cost of baby sitting
services makes it economically impossible for her to work. The
present situation only makes the woman dependent upon social
welfare and she must live under the “Welfare Mother” stigma. The
other alternatives are to leave her children unattended, or find a
quick and unhappy marriage arrangement.

The question of legal rights encompasses many social and moral
norms. Abortion is one of the touchiest of these issues at the
moment. Does a woman have the right to decide whether she will
be a mother or not? Can laws continue to enforce an unwanted
pregnancy upon a woman? Other than abortion, divorce laws,
property ownership laws, and laws dealing with the economic
situation of the family are discriminatory.

When I first came to Japan three years ago I had no knowledge of
the Japanese culture. I didn’t know how any of these issues might
relate to Japanese women. I soon realized that many of the issues
faced by women in America are shared with some of the Japanese
women, but I also realized the vast difference in the Society on
certain issues. It’s difficult for me, being young and a foreigner, to
foresee the place of Women’s Liberation in Japan. Here I must rely
on personal reactions to my study and experiences in Japan.

When I began to study Japanese I would continually hear, “You
can’t use that phrase! You’re a woman.” I continued to come across
the rigidness of the language levels, and the importance of using the
proper level. It was a shock to my self-identity as a woman at first. I
am used to trying to integrate my relationships so that I am always
myself. To change my manner of speech so often, was difficult to
understand and feel balanced. I don’t feel this rigid structure is
good or-bad, but a different way of perceiving one’s identity.
“Awareness” groups in Japan would have the additional weight of
the nuances of the language. The negative and positive connotations
given to language itself is a battle for women in the U.S. and Japan.

I started studying kanji and found that it helped to think of
explanations for the combination of radicals and components. This
often led to assumptions I didn’t like to accept. For example, put a
woman #% under a roof ~ and it means ‘“cheap” % ; all women %
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love children F so “love” (or like) becomes #F ; three women
together % carries many meanings, all negative. Contrast this with
“man” 8 , or power j in the rice field H. (I can never understand
why only men are considered a power in the fields when so many
women doing the same work are evident.) I have often laughed and
angered myself when thinking of the meanings and implications
behind certain kanji.

Perhaps these examples are only surface observations, and don’t
truely reflect Japanese, or Chinese?, thought. But the nuances
accompanying words is an important part of Liberation. In Civil
Rights, there was a change from “nigger” to “Negro” to “Black.”
So also do words in Japanese carry sexual connotations that must
be looked at.

Deeper than these ideas were the Three Virtues of a Woman that
were taught in pre-war Japan. I was told by some that to be a
proper woman you must feel and guide yourself by the following:

1. Akirame, giving up, resignation
2. Gaman, being able to bear sorrow, abstaining
3. Enryo, stepping back, not pushing nor asserting onself

An oft quoted phrase in America today is, “You’ve come a long
way.” This means that you have grown, matured, and advanced
greatly in the past few years. I feel this is true of many Japanese
women. Women today show a far more outgoing attitude than these
three virtues allow. Post war changes, actually giving women legal
rights in divorce, property ownership, suffrage, educational and
employment opportunities, is “coming a long way.”” Women can
now add to society in a wider and more complete manner. The
problem is that many women aren’t taking advantage of some of
the available opportunities. Certainly there is discrimination to be
found, but in many instances the woman brings them upon herself.
I think this is understandable. Many people, men and women, fear
change. To hold onto the security that one has believed in for many
years, or generations, is not a sin. It is only when it may come in
the way of the person’s ability to truely live, express themselves,
and be giving to others that the security becomes a meaningless
crutch.

This last point is often misunderstood. Some people fear that
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striving for self-awareness, and developing your own talents is
selfishness. It is not selfishness when you consider that a person can
only share and give in a satisfying and enjoyable manner when they
know themself. For a woman to feel that her main duty is pleasing
a man, she must discover what it is that she can do.

The Japanese woman should not be considered “weak.” The
contributions women have made to the Japanese society are great.
Many women have been recognized throughout history for their
literary mastery. Women played an important part in economics,
for instance their leadership during the rice riots of 1783—1787.
Today their influence on consumer issues is expressed in their daily
shopping habits. Within the family structure women carry the
responsibility for many major decisions. As I’ve mentioned, I have
seen women working in fields and at road construction sights. When
I see a woman carrying packages with a thirty-pound baby on her
back, while her husband totes a small briefcase, 1 see a sharp
contrast. I feel women do not show weakness in mental or physical
requirements of daily life.

When looking at the Japanese Society I don’t feel that Women’s
Liberation alone is important. There are many issues that are similar
to those being talked about in the U.S. and other countries. Like
the U.S., it is important that there is total human liberation. ‘This
means that men must find a way to express ’th‘emselves and have
freedom to support the women emotionally. Only then can the :
women support the men with strength. Women have advantages
they are not using, as I have already mentioned. They also have
great control within the families, both in terms of socially bringing
up the children and controlling the family income. Perhaps it’s the
men who are most trapped by their position in society, and the
escalators in their businesses.

The only way that I can try to summarize Women’s Lib. is
through my personal reactions. In relating my experiences I hope to -
show how this movement has effected my life as one of many -
women my age. I’ve never been a part of a Women’s Lib. group, but .
I have participated in sensitivity groups, informal discussions, and -
conventions. I’m thankful for the trends in Society which:have led
to the formation of these groups. I don’t have the anger or trapped -
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feeling that many women have that give them the energy to
participate. I also don’t want to push my ideas onto other women.
Nor do I want them to make specific demands on my life. For me,
the most important point of Women’s Liberation is being able to
choose and decide for myself what I do with my life.

My position as a woman in society is much different today than
it would have been even twenty years ago. There are many
questions which no longer have set and assumed answers. When my
mother and grandmother were growing up they knew that they
would get married, have children, and become housewives. Many
questions have arisen as I’ve grown up. This is partially because of
my parents’ desire that I be able to decide my life, in relation to the
society in which I live and the pressures and ideas of other people. I
have already answered some of the questions in my life, and have
found that each answer brings more questions. I must also take
more responsibility for my own actions as I deal with different
situations. I’ll present some of these situations. It is my perspective
of often common problems, and perhaps it will clear up some of the
questions I have thus far left unanswered.

One of the first questions I faced concerned my education.
Should I go to college? Was I going to learn new subjects, or look
for a husband as many do and as my mother suggested? I decided to
go to a small liberal arts college that would allow me a chance to
~ take courses from various departments. This way I hoped to find a
field that would suit my gifts and needs. I majored in Psychology
- and enjoyed working with a program at the San Bernadino Juvenile
Hall. I was able to meet and work with girls from backgrounds that
varied greatly from my own. This introduced me to a greater variety
of perspectives, and made me realize that I enjoyed sharing with
- people of cultures different from my own. I then spent my junior
year as an exchange student at the International Division of Waseda
University. I continued researching the areas of Juvenile probation,
psychological and sociological theories. It was fascinating to find
hdw the theories have been adapted and/or developed in Japan.
Thus, I began with the assumption that I must find a course of
‘study that would express myself. The Women’s Lib. movement gave
me support in carrying out my search. Maturity and becoming a
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woman has meaning beyond being a wife and mother.

These varied experiences during college presented me with more
information and a realization of so much more that I wanted to
learn. I had to decide where to live, with whom, and how to
support myself so that I could continue to search and grow. The job
market in California was poor after graduation, and I couldn’t get a
job that allowed me to work with people. I found a job as an
accountant, billing clerk, secretary in a small company. Though I
enjoyed working and living on my own, I soon disliked the situation
at the company. It was totally a male-dominated office. The women
were required to not only do their own work, but were on call for
any little thing that the men might want. Working there 1 learned
some of the frustrations and discrimination that is felt by some
career women. My confidence in being able to support myself, live
in an apartment, buy a car, and be independent, were important in
my own growth. But the attitudes in the office, the lower salary I
received because I was a woman, and the general treatment 1 felt
did not seem to be adding much to myself.

Knowing that I wanted to work with people, I came to Japan and
began teaching English. It is far more rewarding and allows me to
create and work within a situation in which I can teach and learn
continually.

Another question in my life has concerned marriage. I felt for
many years that I would never marry. I had learned through bitter
experiences of friends that marriage is not the answer to life’s
problems. I didn’t want to give up my independence, nor feel that I
was only an extension of someone else’s life. Society is becoming
more accepting of the unmarried woman, and I felt that remaining
single would be a good decision.

Now my attitudes have partially changed. I am engaged and will
be married soon, and look forward to the future. We have begun
building a relationship where there is a balance of giving and
supporting. There is equality in the sense that each of us is ourself,
and we compliment the other’s ideas, goals, interests, and life styles.
This includes many agreements, and naturally some disagreements,
that must be dealt with in both of our lives.

Perhaps a brief sketch of how we are beginning our marriage will
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show the questions that we have asked each other. The following
are some of the understandings we have built:

1. Neither of us want children at the present time, and we
won’t have them until both of us are ready.

2. Both of us will continue to work and study after we are
married.

3. If one of us wants time to be alone, be it for traveling,
reading, or pursuing individual interests, we can understand this
need because it is shared.

4. Housework, cooking, etc., will be divided equally between
us in relation to time.

5. One person cannot meet all of anyone’s needs, though of
course the strength of that one relationship can often give the
security to develop and explore other relationships. Therefore,
we do not try to keep the other from having other friends and
sharing time with them.

Our overall attitude of being with each other, as two individuals,
not as master and slave, is a valuable position for each of us.

These and other mutual understandings that we have reached give
each of us a lot of freedom. If I were to be totally dependent on
him for financial, emotional and social support, he would- be
pressured and extremely unhappy. If each of us were not able to
work, explore on our own, and have other acquaintances we would
not be able to grow and share together within our changing
relationship. It is important that each of us have a knowledge of our
own needs and desires, so that we can be more complete people
with each other. :

There is a responsibility that comes with these decisions. If I
accepted the traditional American role for a woman I would
possibly find life simpler and easier. I must admit I would feel totally
unhappy, and soon reach the frustrated point that some of my
acquaintances have reached. I don’t feel that some of the roles
society offers women allows them to express themselves. I would
grow stagnant and be able to think of nothing outside of myself if I
were to become isolated in a home. To be able to listen to other
people, empathize, feel, and care, one has to have a firm grasp and
understanding of themselves. This is where Women’s Liberation,
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Men’s Liberation, Black Liberation and any form of people trying
to express their own positions, feelings and cultural heritage, build
respect and add to their own lives as well as others.

I hope this paper has helped those people who ask me, “Are you
a Women’s Libber?” understand what they mean. Women’s Liber-
ation as a movement has had individuals and groups of women
support new ideas and changes. There are many issues other than
the ones I've mentioned that are a part of this movement. I dealt
only briefly with my view of Japanese women, but I feel the ideas
can be found in many countries as well as J apan. I plan to continue
to ask questions of myself to help me grow as a woman. I think
each woman has her own questions on how to most effectively
express herself.
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Some Attitudes
Involved 1n
Speaking English

Rowland Harker

Recently the English translation of a Japanese best seller of last
year has been published. It is The Japanese and the Jews. This book
speaks particularly of the Jews in relationship to the Japanese, but
some of the things it says about the Jews are applicable to most of
the people of the West, especially the English-speaking people.
Some of the contrasts pointed out in this book may help in
understanding differences in attitude of speakers of English and
speakers of Japanese that are important if communication is to take
place between these groups.

There is one chapter in this book that is entitled, “Villa People
and Highway People.” The villa people are those who live in a
lovely house in a garden or a very peaceful park. Change comes
slowly. There is not much to worry about. Life is basically secure.
These are the Japanese, according to this book.

The Jews were a highway people. They lived in a part of the
world which the people from Babylonia and that region had to go
through if they wanted to travel down to Africa, or if the
Egyptians wanted to go east, again they had to go through the same
area. On one side was the desert; on the other side, the sea, and the
country was a kind of bridge between the two continents. Many
times armies moved back and forth across this bridge. It meant that
the people living there were frequently attacked or killed and their
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land occupied. Life was always insecure.

England-is not a land bridge. It is not a place that people travel
through, but England and all of Europe over many centuries
experienced great change and turmoil, producing some of the same
results that occurred in Palestine. Armies or whole tribes or nations
were moving back and forth and fighting. The history of Europe in
the first thousand years of the Christian Era is a very confused
record of the clash of peoples as they roamed about the continent.
England received the full impact of all that was taking place on the
mainland. ,

The earliest inhabitants of England that we know were the Celts.
They covered all of the British Isles. The Romans came in,
conquered most of what is now England and Wales and tried to
civilize the people. Next, this turmoil on the Continent put pressure
on the Angles, Saxons and Jutes in what is now Germany and they
moved across to England, first to attack and then to settle. We
know these people today as the Anglo-Saxons. They came in as the
Romans, who were in serious trouble in other parts of their empire,
got out.

The Anglo-Saxons fought with the Celts and pushed them up
into Scotland, into Wales and over into Ireland or absorbed them
into their own population. Then again, people from Scandinavia,
especially from Denmark, in the 9th and 10th centuries came and
attacked England. They occupied large parts of the country. First
they came to steal but then they came to stay. Later there was the
famous invasion of 1066 when William the Conqueror came across
from Normandy and again England was defeated and occupied.
Thus the history of the English people has been one of violence and
change and is very different from the history of the Japanese.

If one goes far back in time, to pre-history, a time we do not
know well, we can guess that there was a period when people came
from different directions into Japan and settled down. There may
have been conflict at that time, but when we pass from pre-history
into history, the people of Japan were already a homogeneous race,
one people inhabiting one country. There was some fighting with
the aborigines, the Kumaso and the Ainu, but it was a simple case
of an advanced cultural group pushing aside fairly easily a less
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advanced group, as has unfortunately happened so many times in
the history of the world. The Mongols came for a while and
occupied a bit of Japan, but very briefly. Thus the Japanese have
had a basically peaceful life.

In England we find in the language the results of this repeated
invasion, pillage and occupation. One could write the history of
England in terms of the language changes that have come as a result
of the waves of armies and peoples invading the land. All this has
made English very rich in expressive vocabulary and modes of
speech. .

This movement of history has done for the character of the
English people something like what was done for the Jews by their
geographical position. People in the midst of conflict had to stand
on their own feet. A man had to have his own ideas. There was no
consensus of similar thinking for the whole country that we are
often told exists in Japan. Usually it was group against group and a
man had to decide for himself which group he was going to be with.
This kind of experience made individuals very conscious of
themselves.

The individualism produced from these sources was in line with
philosophical trends that had their roots far back in history.
Socrates, the famous philosopher of Greece, had the motto, “Know
thyself.” He said that the first step toward knowledge, toward an
understanding of the world, was to know oneself. This is one of the
sources of Western individualism, and is very different from Eastern
philosophy where the emphasis has often been on getting rid of self
or even denying its existence.

Another basic theme of the West was a question that was asked
by the Roman ruler Pilate when Jesus Christ was on trial — “What is
truth?” Western philosophy has had a continuing interest in what a
man can really know. ‘

At a later date in European philosophical history Descartes made
the famous statement, “I think, therefore, I am.” Again this was
basically individualistic. The experience of turmoil and change
along with this theoretical interest in man as an individual produced
the unique individualism of the English-speaking people. We get it
in British law. There is the famous principle that a man’s home is
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his castle. Every man, however simple he may be, is the lord of his
castle and nobody else should be able to come in without very good
reason.

Another influence on speakers of English today is the fact that in
the past English-speaking people have done more mass pioneering in
new countries than any other race. America, Canada, Australia and
New Zealand have all produced quantities of rugged frontier
individuals. Also, the colonial activities of the British meant that
large numbers of military men and administrators were for long
periods in places where they had no one to rely on but themselves.
Again, this has strengthened the development of individualism.

The results of all this have gone deep into the way English people
speak. Thus today we who speak English naturally say, “This is
what I think.” First of all, as Westerners, we believe that our
thinking is grounded on the basic truth of the universe. (Haven’t we
been asking, “What is truth?” all this time?) If we believe in God,
we are all the more sure that we are right. Therefore we can speak
with conviction about what we believe. We may not care very much
about what other people think. We will say what we believe and say
it with force. Also, we know that many people will have other
opinions because our society is mixed. So we do not expect
everyone to agree with us. This means that we must state our
position all the more strongly. This is our standard way of speaking.

The Japanese way is very different. A Japanese, first of all, does
not think of himself so much as an individual but rather as part of a
group. He is part of his country, of his family, of his company. The
important thing is what the group thinks. When a problem comes
up, it is discussed, but not in terms of “This is what I think™ but
rather in terms of ‘“Maybe this is what it should be; what do you
think?” or “Let’s find out what everybody thinks. Then we will
decide. Then we will know what is true, because if everybody
agrees, it must be as close to the truth as we can get.” Rather than
working from basic principles Japanese look for a consensus, the
united opinion of the group. Therefore in any discussion the
important thing is to find our what everyone thinks. This makes for
an entirely different approach to any discussion that comes up.

If one tries to mix the English approach with the Japanese
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approach without understanding what is happening, the result can
only be misunderstanding. If a Japanese goes to the West and tries
the Japanese way of feeling out what the group thinks instead of
clearly declaring his own opinion, the impression will be made that
the Japanese has no ideas, or is unsure of himself, or is running
away from committing himself, or is even dishonest. This impres-
sion can easily be made even by a person who knows the mechanics
of English very well, if he does not know the difference between
Japanese and English ways of thinking.

On the other hand, a Westerner may come to Japan and in
essence say, “I think this is true and anybody who disagrees with
me is wrong.” Japanese feel such a person is ill-mannered and
pushing. It makes a very bad impression even though the person is
saying things that are proper and acceptable according to Western
standards.

I doubt if we can say which way is better. Each way fits the
society where it has developed. The Japanese way fits Japanese
society well, and the Western way seems to fit Western society.

The book that I referred to at the beginning of this article
suggests that a Japanese who understands both his own way and the
Western way may be in the strongest position. He can have the
advantage of the thinking of his group, but then he can check it and
reconsider it with the logical forms of criticism and thinking that
have come from the West. Such a man can be at home in both
societies and can gain the best of both worlds.

The other side is that some Japanese lose both. Some of the
young Japanese who go abroad lose their group feeling so that they
cannot adjust to Japanese society when they return, but they never
really master the Western way. Such are people without a country.
One often hears of highly educated Japanese who return to Japan
after their foreign studies but cannot find a satisfactory position
because their new individualistic Western ways are not wanted. I
often tell young Japanese who are going abroad that they must be
careful to remain Japanese in their feeling if they want to return
and have a part in Japanese society. If they can keep that and at the
~ same time come to understand the West, they will be doubly strong.
In conclusion I would emphasize that only those who understand
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the attitudes that go along with a language can communicate
successfully in that language.

83






“LIOJMERR

Ik & pattern sentences ASIEE

DOERTHEETHIE, ARHE
BOLODSENANPEMOKERC 258
EEAEESL ARICELZLEZBTL
£9o FOMFMERE D> TN
D, HEAIICETCLEITEEE
Ao
BARC LICEARICBY 2HELE
2, AOBDBANAERET, BEIE
POIRBINTETNBELDTY,
Z20ELI0OT DX BERKEFR
D¥RTRIND 2 DOOBEROMIT/N
v REREL, EEXESLULBEEDOH
THEAERCENTEEDTT,
LIOJTORD1 EHDEFEDH
Mo, bo LbBOENEL, LD
o tRKBONW ohaeBEL TAHL
WEBRNWE T,

v—=Vx N7

Marsha Hara is a third generation
Japanese-American from Seattle, Wash-
ington. She graduated from the
University of Washington with a major
in English Literature.

85




Reflections on LIQJ]

Marsha Hara

“Welcome to LIOJ. We hope you will enjoy your stay here. While
you are here, you are expected to speak English in all public places.
If you cannot get along without Japanese, you may speak Japanese
in your rooms, but this will only slow down your progress.”

The first lunch after the new students arrive is perhaps the most
painful and quietest of all the meals to be eaten during the next
four weeks at LIOJ. Japanese students, wondering what to say,
bend their heads low and gulp down their food in the traditional
Japanese manner. Teachers who have experienced this before try to
start a conversation, but usually ask the standard questions: “Where
do you come from?” “Are you going abroad soon?” Then it’s the
students’ turn to ask their standard questions: “When did you come
to Japan?” “How long will you stay in Japan?” Finally the meal
ends and, relieved, people excuse themselves from the table. During
successive meals the noise level increases and the range of
conversation broadens as people grow more comfortable with one
another and with speaking English. The bare bones of English
grammar and pattern sentences taught in junior high school and
high school are fleshed out with experiences growing out of a
natural English-speaking setting. Real feeling and understanding of
the language develop. New roles can be experimented with and old
ones shed for a while. The students learn to adapt to and enjoy this
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change. At one commencement ceremony, one businessman said,
“While I have been here I’ve been 20 years old again, but tomorrow,
I must return to my home and be 38.”

For many Japanese students LIOJ provides the first opportunity
for prolonged and involved contact with foreigners. This contact
with a native English speaker usually alters their attitudes about
English and Westerners and helps them view teacher-student roles
from a different perspective. Since we work, study, eat, and play
together we see each other in many different kinds of situations.
Barriers lower and the desire to communicate with each other
increases with the principal medium for that being English. A
student’s attitude may alter from “I don’t care. I don’t want to
speak English, except when I have to” to “Now how can I say that
in English?” At various points a teacher acts as a catalyst for
change. When a student believes that an idea he wants to present is
too difficult to say in English, the teacher encourages him to try or
supplies him with one or two words. After that, usually he can then
express his idea, but he may also wait until he has more confidence
and skill. Throughout the four-week course there are ample
opportunities to talk.

Informal discussions occur throughout the day and night, both
inside and outside the building. A teacher reading the newspaper in
the lobby may find himself in a conversation about world affairs,
especially about the relationship between the United States and
Japan. In presenting their opinions, all involved often come to new
insights about their own country and their customs. Or at night
during a break in studying or preparing for classes, both teachers
and students relax over a bowl of ramen. At these times people are
more apt to deal with each other as individuals, separate from
teacher-student roles or gaijin-Japanese roles. ”

It seems that the informal, loosely structured environment of
LIOJ lends itself to all sorts of spontaneous activities. In a matter of
moments a drinking or pizza party at a favorite shop may be
organized. Students, teachers, and staff join in for a quick run into
town. After a little beer or sake everyone relaxes and the English
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starts to flow more easily. Self-conscious students no longer mind if
they don’t have large vocabularies or perfect grammar. Just as
frequently, parties at school “just happen.” A couple of teachers
may wander into the students’ lounge where a few students are
listening to music. Suddenly, it becomes a combination social dance
lesson and party and then next everyone is dancing to the Supremes
Japanese bon odori style. Anyone who can dance becomes the
-teacher and everyone else becomes the student or bystander, the
roles of teacher and student constantly switching.

When students and teachers come together, even a small planned
activity may assume large proportions. One Saturday evening four
teachers were restless and wondering what to do. After some
discussion we decided to go bowling. Since it was Saturday and the
students did not have class the next morning, some of us asked a
few students if they would like to go with us. From there it
snowballed. To our surprise when we all gathered in the front
lobby, we counted 24 people, six times the original number. We
made quite an onslaught at that normally Japanese-speaking
establishment, cheering each other on in English. Lots of laughing,
relaxing, English, and exercise resulted.

Even though we are in Japan, we try to create a Western
atmosphere wherever possible. As a result students are able to
experiment with different roles and to reflect upon and contrast

some of the traditional Japanese values with Western ones. The
most striking example of this is the Japanese male’s attitude about
the kitchen and household chores. The conventional male would
never consider cooking since it is exclusively women’s work. For
some this role is sharply defined and never to be transgressed. An
extreme case at LIOJ was when a student refused to write a menu
in writing class because it had to do with food preparation and that
was women’s work. Thus, on another occasion he was quite
surprised when he suddenly found himself throwing pizza dough
into the air. However, he never protested against it, and he
continued throwing pizzas, meanwhile looking quite interested. He
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was joined by many other males, all of whom seemed to be equally
enjoying themselves, flinging the dough as high as they could into
the air. They laughed and kidded each other about the skill
required. Because the men were occupying the kitchen, there was
no room for the women. Afterwards the men even volunteered to
clean up — washing, drying and putting away the dishes and wiping
off the table. There was much conversation and communication in a
real life situation which made learning English a natural act and a
pleasure.

While we try to teach real American custdms, we often have to
be flexible because of our actual situation. This was exemplified in
a short course we gave on American folk dancing namely, square
dancing. However, square dancing LIOJ style was a little different
from the standard grade school variety. Since we only had 10
women to 25 men, some of the men had to become women which
produced some hilarious results. Comments like the following were
often heard: “Are you the girl or am I the girl? . . . I don’t want to
be the girl. You’d make a better girl.” In addition, being energetic
and lacking women to slow them down, the men began galloping
around the ballroom on the command, “Promenade around the
hall.” “Swing that partner” meant “hang on, kick up your heels,
and let fly with everything you’ve got.” When an unsuspecting
board member of the school arrived for his weekly lecture, within a
few minutes, even he was on the floor dancing. By the end of the
evening, everyone was exhausted from the exercise and the
laughter. Though we had altered the usual square dancing style, we
retained the proper spirit.

One of the principal reasons our system works is because of the
small size of the student body and the high ratio of teachers to
students, about 40 students to 12 teachers. Too large a group
dooms the feeling of community because teachers feel overwhelmed
by the “masses” of students, administrative details increase and the
number of daily contacts between teachers and students drastically
decreases. We know this to be true because we experience this
phenomenon during the summer when over a hundred students
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come and the teaching staff grows to about 20. Even though many
spontaneous activities do happen, the entire student body does not
participate and there is less feeling of caring by the group. At this
time there are more Japanese-speaking splinter groups than during
the regular sessions. It is because we are small in number that we
can form an English-speaking community and can sustain it in spite
of the fact that we are unnatural in relation to the surrounding
Japanese-speaking society.

From the first week, we gradually become a living, learning
community. There is increasing give and take among students and
teachers with all contributing to the progress of the others. In
addition, the sense of cooperation, experimentation, and spon-
taneity that pervades the school’s activities is encouraged by
teachers and administration as essential elements in learning
English. Ideally, all gain more than language skills from their stay at
LIOJ.
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Western “Ninjo”

Tomoko Inoue

“Why do I feel such a strong attachment to this place?”’ I asked
myself as I was about to leave LIOJ. It was unexplainable, and I
couldn’t reason it out.

Already a week has passed since then and yet a quiet surge of
nostalgia fills me. Although it is an emotion of loneliness, it contains
something refreshing and pleasant. T had not felt like this even when
I graduated from high school and college. Then why is it that after
such a brief stay of only one month at LIOJ, I should feel like this?.
I want to try to examine this point.

The university I graduated from was one of those called a “mass
pro”’ (mass production). When I first went there I was overwhelmed
by the number of students. In spite of the crowd however, I
sometimes felt absolutely alone. I must admit that at times I did
enjoy my life there, but at other times a certain emotion of
insecurity and loneliness would overcome me. In the process of
learning to bear this, I think I lost something. At LIOJ it was as if I
had been awakened from my stupor by a prick of a needle. To feel
alone, and to mistrust others are two different things. Yet those
two were often mixed together in me.

One of the needles which pricked me to awareness was the
warmth and the kindness of the teachers there. I just used the word
“teachers”, but I have quite a resistance to using that word. That is
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because there is a big difference between my association with that
word and the new image of “teacher” created by the LIOJ teachers.
The word “‘teacher” to me implied some sort of authority. Even
before I entered high school I took an attitude of critical contempt
toward them. Perhaps I should have given some allowance knowing
how difficult personal contacts with them were in light of the
way knowledge and numbers of students were all crammed in.

Mr. Harker once said something to the effect that if those who
teach do their best and those who learn respond to them by doing
their best, why should the students need to thank the teachers? To
thank a teacher after a lesson is automatic for the Japanese. His
words fittingly describe the teacher-student relationship in Japan. I
can now see that the only real way to show appreciation to teachers
is not to express in words a ‘‘thank you” but to learn well from
them.

Furthermore, 1 realized that I actually possessed a certain
prejudice toward Western people although before I was sure I had
no such feelings. How can we accuse any of them of being
prejudiced when we have it within ourselves too? Over the years I
had seen many foreign movies, watched many TV show,
studied their literature and considered myself familiar with their
ways. The assurance of my knowledge went very deep in me, and I
was sure that Westerners were rational, reckoning, cold in their
individualism, pushy, with no appreciation for such emotions as
ninjo  (compassion), and that their senses were roughly hewn. On
the contrary, I realized how conceited I was even to fancy that we
Japanese had comparatively more delicate feelings than they.

I was amazed to discover how subtle their feelings were and how
sensitively they were aware of our needs. Moreover, they did it in
such a way that it was not imposing nor draining to the recipient. In
a typing class one day the students were extremely tired, and so was
I. Suddenly the teacher left the room and came back with a bag of
candy which she promptly began to distribute to us. She had
probably rushed to the booth upstairs to get it for us. At another
time she watched us for a while and then got cushions for us to sit
on because our chairs were too low. My classmate told me how glad
it made her when one day she looked exhausted and one of the
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teachers noticing this asked her, “Are you all right?” If I start
listing all their kindnesses there would be no end.

At a mealtime one of the teachers said, “I may be exaggerating,
but I think human beings are actually capable of communicating
with one another without the use of language.” It was a surprise for
me to hear such a statement from the mouth of a Westerner. I took
it for granted that in the West Logos (speech) was the ultimate.

As I was about to depart from the school, one of the teachers
seeing how difficult it was for me to leave said, “Even though new
students come, as teachers we wish old ones could stay.” Perhaps
these were only words of consolation. Still, I felt a great
compassion in her.

To be honest, I had always believed that subtle senses and
gentleness were virtues characteristic only of the Japanese and that
the Westerners could never empathize with Japanese sentiments and
expressions. How mistaken I was! I realized that I, too, was guilty
of having the narrow “island country mentality”. Then again, there
must be some Western things which are difficult for the Japanese to
grasp. However, the cause for this is not in the people themselves so
much as in the differences of cultural background. Therefore, steps
could be taken to bridge this gap, then it might actually be possible
for foreigners to comprehend the abstract thing called the Japanese
sentiment. I who had taken for granted that things such as giri
(sense of obligation) and #ninjo (compassion) as being an exclusive
feature of the Japanese, have now come to realize that in this
country they have become a mere skeletal formality. It was perhaps
ironical that I found these spiritual virtues alive in the Western
people.

If the West could mitigate its individualism with these spiritual
aspects they would rapidly make such progress that Japan would be
left far behind. I also shudder to think what the consequence
would be if the West misread the Japanese in the way I had
misread them.

It took Westerners to show me what compassion really was, and
to awaken me to the fact that in spite of everything, Japan is still an
island country.
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