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An Introduction to Cross Currents

Like all first publications, Cross Currents deserves a short,
self-effacing introduction and a little patience on the part of the
reader. This is a first effort by a group of people in the middle of
the tasks of cultural interpretation and interaction. The majority of
the contributors in this issue are teachers of English in Japan. While
they are concerned with effective teaching of English as a discipline
in itself, there is another concern that underlies the teaching of
any foreign language — that of understanding and dealing effective-
ly with the way in which cultures meet each other in the “Cross
Currents.” While this journal is aimed primarily at teachers of
English as a Second Language, the major theme we wish to convey
is that of cultural interpenetration through language.

Although most of the articles in this first issue have been written
by the staff of the Language Institute of Japan, Cross Currents is
not intended to be a “house organ” or an LIOJ newsletter. The
LIOJ staff has launched this first effort because of the interest it
has in the cross-cultural current in which it finds itself, Cross
Currents welcomes contributions from others with similar interest.
Contributions and comments may be sent to Cross Current c/o
LIOJ P.O. Box 37, Odawara, 250, Japan.

We hope that you, our first readers, will find something of value
in Cross Currents.We are proud of our effort, but not blind to it’s
weaknesses. We ask that you treat our first-born gently. It is a little
frail, but we have great hope for it’s future.

Cross Currents






Cross Currents

Masahide Shibusawa
Lecturer-Administrator, LIOJ

A young American who was teaching at the Language Institute of
Japan (LIOJ) had become interested in “haiku”. He was moved by
the works of Basho and Issa and attempted to ask questions and get
ideas from his Japanese students and friends. It turned out to his
great amazement that not only did the Japanese refrain from
answering — they without exception insinuated that it was simply
out of the question for any American to be able to grasp the
subtleties of “haiku”. They were not in any way contemptuous nor
ultranationalistic. They were just very ordinary young Japanese
men. When the American saw in their eyes the sincerity of their
belief, he said he felt the deepest alienation he had encountered
since coming to this country.

Although they claim that foreigners cannot understand “haiku”,
how much then do the Japanese themselves know about it? It is
difficult to imagine that the modern Japanese, living in a demo-
cratic society, traveling on the super express trains, living in
smog-filled cities, could possibly have empathy with Basho. The
distance between our generation’s understanding of Basho may
actually be far greater than the gap between the present Americans
and the Japanese. When we claim that we understand the feelings of
Basho, are we not perhaps extricating only the parts that are
discernible to us and interpreting them to suit ourselves? If so, then



there must be other instances where his works are understandable
to the Americans from their point of view.

The Japanese are convinced that they are a very unique people.
They believe that no one outside themselves could ever follow the
complex stirrings of their emotions and this makes them feel
solitary, and yet at the same time, because of a certain twist in their
nature, it gives them a sense of relief that they are not being
understood. This must be'annoying to a foreigner. If he does not
make the effort to understand them, the Japanese resent the fact.
On the other hand if they seem to know too much about Japan, it
puts the Japanese into ill humor. The Japanese behave like sullen
and spoiled children who refuse to come out of their shell.

The Chinese do not seem to have this distortion in them. Chinese
culture is difficult to understand but it is not complicated. They
firmly believe that their cultural tradition is the highest form of
civilization in the world, and take it for granted that the rest of the
world agrees with them. If they don’t, then they must be nothing
better than barbarians.

The Japanese for thousands of years have put a lot of effort in
trying to understand the Chinese. But the Chinese, from their side,
have hardly made any attempt to understand the Japanese. For
them, they were the center of the universe and felt no need to
trouble themselves to appreciate the primitive Japanese. Along with
all this, the Japanese in the past 100 years have put everything into
absorbing Western cultures and technologies and learning through
imitation. They disregarded their own traditions and accepted
foreign values, wore Western clothes, and translated and studied all
possible classic works. These endeavors did not change the Japanese
into Westerners, but credit must be given them for the vast amount
of foreign knowledge which inundated this country in such a short
period of time. On this isolated island far out in the Orient, the
Japanese were able to reproduce the structures of Western
traditions from nationalism, imperialism, capitalism, communism,
to military might, scientific technology, Western symphony orches-
tras, Western movies and dramas, to even French cooking. In spite of
all these efforts from our side, however, the West did very little to
draw closer to Japan. Instead, the outcome was an attack by them



that the Japanese had become too effective in learning from the
West.

To the Japanese whose hearts had become worn and weary from
the drastic changes that took place in its efforts for modernization,

there was no compassion, but rather a prejudiced criticism that all
this was monkey business verging on greed and violence. These
reactions disappointed the Japanese to the point where they began
to have doubts about Western civilization itself. And the result was
war.

When the Japanese heard the news of the massacre at the Tel
Aviv airport by the three Japanese youths who had collaborated
with the Palestinian guerrillas, they were filled with shame and
horror. Already were they not being shunned by people all over the
world merely for the fact that they had cleverly used Western
technique and had worked harder and had achieved more than
they? This last incident seemed more than they could take. It is not
difficult to imagine what Japan is being labeled as — violent, selfish,
militaristic — and no amount of explanation can change it. How
could foreigners ever comprehend us Japanese? It would be a waste
of effort to even try to make them see. ... This state of mind is
probably what prompted the Japanese subconsciously to conclude
that the American teacher could not possibly understand “haiku”.
Unfortunately, an attitude such as this only helps to aggravate more
suspicion, disillusion and coldness in their reaction to the Japanese.
Then the rebound of this is a deeper conviction in the Japanese that
they can never be understood. From what began as a harmless back
and forth of ideas, feelings begin to escalate until there is a real
alienation, although much of the reason may be groundless on both
sides.

As a matter of fact, are the Japanese really as special as they
would like to make themselves believe? Fortunately or unfortu-
nately, the industrialization of this country has developed to the
point of no return. What surrounds us now are modern super-
markets, medicare, pollution, and inflation — factors that plague
every industrialized society. The days of fanatic nationalism are
past history. The domestic and international factors which decide
the welfare and adversity of the future of Japan are not any



different from those of other countries. It is difficult to imagine
that people living with similar problems under similar circumstances

could continue to exist side by side and be able to maintain
completely different social consciousness and modes of behavior. It

is true we have walked different paths. But now we are all in the
same boat.

The language barrier has probably been one of the great problems
which has divided people for language reflects the attitude of the
people who speak it. If we believe that any foreign society is
completely different from ours, then it would be difficult to grasp
the true meaning of that society’s language. In my own case I often
find that when I speak English I look at the world from a different
center within myself. The effort to make myself internationally-
minded requires complex psychological readjustment on my part.
However, all this is external and may be likened to whether a
person is wearing Western clothes or a kimono. Basically, as human
beings these things are not the core of our differences.

Sometimes our old social customs surprise the foreigners. Take
for instance our “arranged marriage” meetings. To them this may
seem like a market for barter of men and women, and the custom
of betrothal gifts may seem like the price for the purchase of a
bride. However, the consciousness and the feelings of the modern
Japanese men and women who still take advantage of this system
are actually not very different from their Western counterparts.
They are merely utilizing the existence of a very convenient
custom. In my own personal opinion, arranged marriage meetings
might be quite welcomed in the Western world. Take for instance
the single woman who is not engaged, nor has any steady male
companion. She would not need to rush about desperately trying to
catch a husband, staking everything — heart and body. Would it not
be a great blessing to her if there were many kind people around her
who were concerned and went out of their way to find appropriate
men for her to choose from?

It would be much more to the point if we could stress the things
we have in common. To go beyond the ethnic, cultural, and
religious differences and to foster means of true communication
among the people of the world; to develop new ideas and ways of



life for global harmony and happiness beyond petty national
interests and past traditions — these are the goals for which LIOJ
was created. During the past five years it has been a pleasure to have
had as teachers at LIOJ 73 outstanding young men and women
from the United States, Canada, England, Germany, China and the
Philippines. Young teachers and young Japanese (several Chinese -
and Korean students have also participated) have shared a life
together in the same building, exchanged innumerable ideas through
the medium of the English language, and learned many things
through experiences together. Apart from how valuable this has
been as an educational program, we believe LIOJ has succeeded in
creating a unique stituation.

By deepening the true understanding among people, by aiming
for the benefit of all mankind which goes beyond national
boundries and interests, and by the communication of things we
have in common, we can to a great extent draw much closer to each
other. Accepting each other as we are, we can nurture the ideas of
Eric Fromm: “Freedom of openness and relatedness to the world.”
After all, there is “Only One Earth” and the cross currents can
merge into one great river and flow out into a new world of unity
and peace for all mankind.
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Metaphors for
Written Language:
Some Thoughts

Kathleen Courrier

Whether or not writing can be ‘““taught” cannot be considered
without first rumbling the foundations of educational philosophy
and at least peeping into the psychology of creativity. Dispensing
with these disquieting questions and settling preémptively on the
needs of the language student does, however, provide a basis from
which to consider the obstacles to intelligible individualized written
expression and to puzzle out their relationship to contextual
solution. In so doing, the nature and some of the goals of writing
warrant a cursory discussion. Only then can the more practical
pedagogical problems yield to speculation and remedy.

1. The written word is a paradox. On the one hand it represents
the crystallization of speech and gives it a new dimension in time.
The renewable and therefore infinitely prolongable life of print
compared to the temporality of speech magnifies authorial responsi-
bility. (Tapes are gradually altering this concept but are subject at
present to separate analysis). We find it unremarkable that a
-gentleman’s word is no longer binding in courts of law where his
signature is unequivocably sound. Yet the exchange of calling cards
in complete silence is an unsuccessful attempt at communication
despite the traffic of essential information. The division between
the oral and written functions of language in this sense is an obvious
division of labor. Yet (and this is the seat of the paradox) writing —
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the concretized static form of language — requires the suspension of
belief where speech is its own guarantee.

Suspension of belief is the ability to float judgements. In writing,
it suggests that a greater share of the creative burden of invention
falls to the reader (whose consciousness is after all the source of the
written word’s renewability) than in speech. Suspension of belief is,
further, the exchange of a physical presence for a persona. The
assumptions which underlie this hypothesis are partly literary and
reflect the idea that the translation of the oral to the written is a
way of designating adjudged value in representative high-intensity
experiences by editing out or elevating the mundane. The statement
that the immediate experience somehow adds to or illumines the
body of all human experience is implicit. Hence, “literature.” Even
grocery lists are not merely reminders of the existence of table salt
and orange juice but are a means of relating food to the human
family’s needs. The oral tendency to participate in the speaker’s
experience is thus transformed perforce in written language to the
tendency to complete and test a suggestion with the evidence of
one’s own life. This transformation occurs through reflection,
which is the privilege of both the author and the reader in written
language. And reflection, via personae, is the means of suspending
and fleshing out belief in the colors of imagination.

The extra dimension that writing confers on language is sustained
temporally because it is extinguished spatially. The inexhaustible
potential of written words is located in the fact that they are
indestructible and yet (to use the linguists’ word) ‘‘transparent.”
Imagine cartoon characters spewing out dirigibles of print: words
and speakers are equally one-dimensional and, more importantly,
each causes the other’s one-dimensionality. Words limit the possible
constructions of pictures in the same way that pictures limit the
possible constructions of words. Pictures inherit a vocabulary only
to forfeit Buddha’s multi-meaninged silence. Words aligned with
pictures lose their transparency and become redundant in a specific
context. If a picture is worth a thousand words, the reverse
statement is equally true. (Pinning a picture to the words “I love
you”, for example, kills a thousand meanings to isolate a few.) But
both the demise of the hieroglyphic languages and the end of the
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silent film era when written words warred with pictures demote
both truisms to suggest that neither written nor oral language
evolved purely to describe, record, or even signify. Stripped of
gesture, written language is confined completely to grammar or its
abuse. Fitting experience into paragraphs “freeze dries” it for
resurrection by anyone, anywhere. So the function of a written
language is not merely to immure but to heighten reality by
focusing it on representative or symbolic particulars.

This focus suggests an analogue between the transparency of
written language and the fact that the writer writes for a reader who
is invisible — perhaps even unidentifiable or nonspecific — and yet
absolutely intimate (What could be more intimate than the shared
monologue all writing in one sense is?). This intimacy coupled with
the reflection characteristic of the reader (as compared with the
interlocutor) means that a writer becomes more intellectually and
creatively accountable in writing than in speech. A speaker answers
and responds to his conversant partners. A writer answers his own
questions or those he imagines others will ask; he is solely
responsible for development as well as content. Since the writer is
given more freedom, he is consequently expected to do something
with it.

II. These seemingly airy speculations are essentially related to
what happens in the writing experience. The roles (editor, manipu-
lator, creator, custodian) one assumes in relationship to his second
(or native) language are confused until at least some of the
personality (ego) can be disassociated from the persona and until
the expectations which surround a writing endeavor can be made to
conform to the terms of individual consciousness.

The “terms of individual consciousness’ do not preclude gram-
mar. In fact, even the personal grammar of genius always departs
and sometimes returns to the parent grammar as a basis and a
referent. A careful analysis of E.E. Cummings’ poetry, for example,
shows an accute awareness of both the forms of grammar and
poetry despite and because of its convolutions. In successful
writing, deviance is meaningful precisely because and to the degree
that it’s deliberate. In the classroom, the experience of grammar
begins as mimesis. Eventually it can be perceived as the conditioner
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of experience and as part of the content as well as the form.
Grammar classifies experience: to attempt writing without a heavy
concern for grammar paralyzes the writer because there are too
many uninformed choices to be made. Content overwhelms form.

The ability to recognize the specific function of words and to
co-ordinate them is one possible definition of sanity. Sanity is the
ability to cope with, if not to control, experience in the same way
that grammar is the means of coping with words. Both militate
against random destructive bombardment of the intelligence. The
insane (including its portion of genius) do in fact often write and
speak in broken indecipherable fragments. (see R.D. Laing, The
Politics of Experience). Clearly, an extensive vocabulary does not
indicate a working knowledge of a language any more than active
senses insure the meaningful intyerpretation and use of sense intake.
Thus the question of whether or not discursive or nondiscursive
writing can be taught again emerges. Like sanity, it cannot be
imparted. Like sanity, it can be encouraged.

If the terms of the individual consciousness necessarily exist
within the compass of grammar or its eccentric manipulation, the
means by which the ego filters itself through a persona does not.
The individual’s innermost feelings and the most transpersonal of
his observations are usually the province of written language: the
former because it cannot express itself within the give-and-take
logic of conversation; the latter because writing is the extension of
memory and can sustain what the mind can’t.

The need to disassociate the ego from the persona stems from the
fact that ego is the very essense of creative writing and so must
accordingly be freed before experience can be shared or communi-
cated. In discursive writing, the ego prohibits generalizations insofar
as it must, to a certain extent, protect itself from the phenomena it
attempts to deal with (The purpose of discursive writing and the
effect of nondiscursive writing is in one sense the imposition of a
social definition on the self accomplished by deliberately drawing in
the reader.). So in writing the creation of one thing is contingent
upon the destruction of another. The whole is destroyed to capture
a part, valid evidence is disregarded if it is contradictory or
unrelated to a thesis, and so on. Thus to write “about” anything is
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to leave out almost everything else. The open choices, like those of
pre-grammatical language, can overcome the mind. Similarly, given
the task of disgorging the ego of its story, who (short of a genius)
wants to be up to the task?

Writing, then, is a self-enfranchising process only so far as
ambiguity can be endured. While the content of writing may be
representative, at least symbolically, of individual experience and
the individual experience may be in some way representative of the
human experience, the ego is never completely representative of
itself. It can’t be. The ego defies capsulization (the norm of mental
as well as of physical life is growth) because it is the congenital
function of the healthy ego to remain aware of its relation to the
outside world. Without a persona, all writing is ego-fixing and
therefore ego-destroying. Complete lack of a persona  (such as
sometimes characterizes the drug experience) is “psychedelic”
because the persona is destroyed. A persona is not a conceit or a
puppet. It is the embodiment of a question seriously put: “What
else? What else is there in me?”

These topics are not a methodology for teaching writing. Nor are
they in any way conclusive. But perhaps they ought to haunt
anyone who presumes to teach what writing is and how it’s done.
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Black English: A Consequence
of Social Class,

A Reflection of Values

John A. Savage and Delorise Savage
University of Southern California

This discussion takes the position that Black English is a
reflection of mainstream America’s attitudes and values, a con-
sequence of social class. It directs itself toward two basic
contentions: 1) Language — communication by human speech — is
learned behavior, and 2) Every individual has several “styles” of
language which may be linguistically defined as dialects. These
styles vary according to the number of groups to which any
individual speaker belongs. The axis around which varying dialects
revolve is Standard English, the educated speech of America’s
dominant culture — the “prestige” form of the language itself. It is
the language taught by English teachers in public schools and
advocated by the press, radio, and television in America. Deviations
from this model may be attributed, in general, to the effects of
time, place, and social class. The very fact that Standard English is
referred to as the “prestige” dialect is incriminating to anyone who
digresses from this standard, for it is at this point that the digressor
is subjected to critical judgement — judgement based upon Middle
Class America’s moral view of what English should be. Through this
hallowed process, numerous Middle Class mores, values, and even

“Reprinted by permission from the California English Journal, December, 1971. © 1971
by the California Association of Teachers of English.”
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prejudices have been sustained. Through this process, the entire
culture of America is revealed, and the sociological implications are
appalling. '

Generally, the “Southern drawl,” the Bostonian’s pronunciation
of “car,” the Brooklynese spoken by the New York hack driver or
the British “accent,” evoke a startle if any of these styles is not the
listener’s own. Frequently, this reaction is negative. Sometimes it is
politely condescending. Too often, it antagonizes because people
tend (possibly subconsciously) to equate difference with inferiority.
Such has been the case with Black English, a dialect that emerged
from the social conditions of the Black American in the United
States.

There are several circumstances in American history that support
the notion that the English of Blacks has been influenced by their
station in this society’s class structure. First, the institution of
slavery placed the Black in an obsequious speech role because he
was subservient, a slave. Semiotic language, so commonplace among
Black English speakers, probably emerged during the era of slavery
in America. This type of communication is still rampant among
Blacks, regardless of geographical location or social status. Typical
examples of such behavior includes eye-rolling (shifting the eyeballs
from left to right to indicate anger or disgust); rhythmic prancing or
bouncing with a forward movement of the body to help sell an idea
or convince the listener while telling a story or arguing a point; or,
extending the right hand, fingers stretched in hand-shake fashion, to
insure approval or agreement with something that has been said.
One can easily see the purpose for adopting a silent linguistic
system, particularly when saying the wrong thing could be a life or
death situation.

The plantation system perpetuated a fawning speech behavior
because the Black was still under the command of the land owner.
Sycophantic conduct among Blacks on plantations became a way of
life as well as a source of survival. It didn’t take long for them to
learn that the less they appeared to know, the more stupid they’d
be considered. The work assigned would indeed be physical, but it
would also be geared to fit the character of the shiftless, the
irresponsible and the dim-witted. Ossie Davis elucidates this theme
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in his sardonic chronicle, Purley Victorious.. The most literal
interpretation of this play will conclude that Idella Landy and
Getlow Judson have a far better understanding of white psychology
than OI’ Cap’n Catchipie, the plantation owner, does of his
“Nigras.”

After Emancipation Proclamation, the Black man became the
earmark of sectional strife for the white South, as well as a
scapegoat for. the separation of poorer white classes. The logical
step to solving this problem was disenfranchising the Black — a
process which calmed the suspicions of poor whites, but also
championed race hatred. Discrimination made its appearance, later
to evolve into Jim Crow laws. Segregation became legal, creating
economic chasms and social barriers which still remain. American
Negro life became a subculture, a ‘“‘carbon” copy of the white
counterpart socially and linguistically.

Black English, at least phonologically, is but a modification of
white Southern speech, Post vocalic “r” -lessness and 1 -lessness
characterize the sound system of some members of both groups.
The degree to which Standard American English differs from the
style of either white Southern speech or Black English is dependent
upon living conditions, types of activity among the groups, the
number of material ‘““things” the people have, what is valued in the
community, and the amount of formal education they are exposed
to.

Negro folklore, spirituals, and jazz songs give linguistic as well as
historical insights into the Black man’s conception of and temper-
ament towards the society that has reduced him to subserviency.
Often the image projected by Blacks has no more than reflected the
whites’ behavior toward them. At other times, exhibited behavior,
for the sake of expediency, merely represented role expectation.
However, Blacks have always had a penetrating cognizance and
understanding of the reasons for both groups’ behavior. The
cunning message of escape in “Swing Low, Sweet Chariot and the
wish for overcoming persecution in “Didn’t My Lord Deliver
Daniel” give verbal testimony to the awareness of injustice and the
psychiatric attempt to make the most of an undesirable situation.

One of the oldest printed accounts of Black English as a distinct
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dialect as well as a reflection of attitudes is the “Uncle Remus
Tales” compiled by Joel Chandler Harris. In Black dialect, these
tales expose the juxtaposition of an idealized plantation regime to
the pernicious system of slavery. A shrewd, witty, enslaved Black
raconteur named Uncle Remus verbalizes the consciousness of an
oppressed people who were capable of releasing their woe in a
sober, grim moralism of subtle wit and sardonic humor.

Black English is not illiterate. Although simple and earthy in
style, it reflects all of the complexities of social ostracism, hurt, and
suffering that emanate from experience with discrimination,
impotence, and powerlessness. White bigotry has either spurned
Black Americans or forced them to withdraw into their own
communities. American society continues to alienate Blacks,
socially and economically, using language as an excuse. So, the root
of the cause recycles itself, for Blacks’ language is the effect of
isolation that is imposed by social and economic conditions.
Isolates have difficulty making contact with the outside world.
They are cut from progress geographically and socially. Even with
technology’s advanced means of communication and trans-
portation, urban Blacks are socially alienated by de facto segre-
gaﬁon, inferior education, and lack of economic opportunity. The
whole culture of Blacks is transmitted orally, not by the printed
page! Consequently, Standard English, the written and prestige
form of American English, is only of temporary use and importance
in a Black community. ,

For a wider perspective on this condition of American life,
consider briefly only two of the basic principles of modern studies
in language and dialects. First, if a speaker communicates the
intended idea, and the speaker and the audience are comfortable,
his language is appropriate. Rejection of a person’s language on any
basis other than this may be regarded simply as personal prejudice.
Regional, social, or what is considered non-standard dialects are not
“corrupt” versions of Standard English. Every dialect of native
English speakers is a logical and legitimate system that can be traced
historically and proven to be linguistically sound.

Second, when the linguistic systems of people differ in at least
one trait — whether it is phonological, morphological or syntactical
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— a dialect emerges. Although some speakers retain many individual
differences (idiolects), when several linguistic traits are possessed by
a group to the extent that these traits are different from those of
other speakers of the same language, it can safely be said that both
groups have a dialect of their own.

Unfortunately, however, “Black English” has been interpreted by
proponents of Standard English as a substandard representation of
the language, rather than the valid and legitimate means of
expression which it is, rich with its own colorfulness, imaginative-
ness, and originality. It is definitive of life in the Black community;
it is intrinsic because it is evoked by experience, revealed by
emotion. Black English represents the sentiment of the people who
'speak it; it is the telescope through which all the hardships, foibles,
disappointments and dreams of the Black race are disclosed. A
rejection of Black English, therefore, is nothing less than a rejection
of the people who speak it.
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Language is Culture

Toneko Kimura

For a term paper at the University of Southern California this
year I wrote an article with a very unacademic title: “How to Peel a
Tangerine”. In it I described how a Japanese peels the rind like
petals of a flower, and how it‘“pained”’my soul to see the beautiful
fruit being mutilated when peeled by a foreigner. Language is
communication and therefore physical movement such as this is
also a part of it, for gestures can transmit as much as verbal
language.

I will not attempt to reproduce my paper here since much of it
was aimed for Western readers, introducing the Japanese version of
the “how’s” and the “why’s”. A more appropriate title for an
article of this type in Japan might be: “How to Eat a Grapefruit”,
for the Japanese are now becoming familiar with this fruit, but
many eat it like the tangerine.

How to Eat a Grapefruit
1. Cut the grapefruit sideways in half.
2. Remove the seeds and cut around each section with a knife so it
can easily be lifted out with a spoon.
Serve chilled.
Sprinkle with sugar if desired.
5. Eat a section at a time with a spoon.

& w
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Recently The Japan Times carried an editorial on “Business and
Culture”. The article mentioned that the conclusion of the 32nd
joint working session of the Japan-US Business Advisory Council
“wound up the meeting by agreeing to strengthen cultural inter-
changes.” It went on to say that how, in spite of all the experience
in trade and commerce, there was still a “wide gap in communi-
cation and basic lack of mutual understanding” and that the answer
had to be “‘sought in depths.outside the business relationships.”

Western businessmen on occasion have commented about the
ordeal of having to attend Japanese-style business parties and the
““after parties” and how astonished they were at the amount of yen
that flowed down the drain on these occasions when a night’s
entertainment exceeded $1,000, and how much more they would
have appreciated a good steak dinner and an early night. Goodwill,
therefore, must take into account the cultural differences or it may
not always be appreciated by the recipient.

Being able to understand one another requires a deep insight into
cultural patterns so we know not only what other people say but
what they mean. The Japanese must realize that the Westerner
often cannot stand silences and consider it even rude. For them,
therefore, to be sociable and congenial means a constant flow of
words. The Japanese on the other hand are not afraid of the
absence of speech. The unsaid sometimes communicates more than
the voluble. In business negotiations this kind of “tempo’ of action
and reaction would probably be an important factor in tying up a
deal. Poor interpreters who are insensitive to the subtleties of
cultural differences often prove to be more of a detriment than
help.

Culture is not only a designation of the level of civilization. It
includes how people feel, how they relate themselves to one
another, and what kind of society they create. Knowing people of
other countries must inevitably involve knowing its culture. As an
example of this I have with me some cartoons cut out from
magazines. There is one picture of a camper-like automobile in a
shape of shoe. Peering out of the windows are 13 children, the
vehicle being driven by an old woman, along a modern highway. In
another magazine there was one of a big Japanese “zori”” (sandles)
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placed in the midst of a Western version of an Oriental garden with.
pine trees and flowers and Mt. Fuji looming in the distance. On the
“zori” is a screen, a flower arrangement, a low table and cushions. A
lady in a kimono is eating rice with chopsticks and around her are
many children playing in the “zori” house. We can well appreciate
the humor of these two pictures if we can go back into our
childhood and remember the old Mother Goose Nursery Rhyme
which goes:

“There was an old woman
Who lived in a shoe.
She had so many children
She didn’t know what to do. . . .. ”

But how many of us born and educated in Japan could
immediately put two and two together and smile at its suggestive
humor?

Another cartoon I found is a series of three pictures. The first is a
picture of a car with a family inside, driving across a bridge and a
sign there which says, “Over the River”. The next is a picture of the
same car going through the snow-covered wood and a sign there
says, “Through the Wood”. The last is a picture of the cheerful
family getting out of the car and rushing into a drive-in which has a
big sign over it: “Grandma’s Place — Dining”. Over the river.
Through the wood. Grandma’s place. These three phrases immedi-
ately bring to mind an old traditional Christmas song which goes:

“Over the river and through the wood
To grandmother’s house we go.
The horse knows the way to carry the sleigh
- Through the white and drifted snow. . . .”

So this cartoon is the modern version of the yearly visit to
grandmother’s house at Christmas time when the family went on a
sleigh and had home-made Christmas pudding. Now it’s by car to
the drive-in for Christmas dinner!

Association of immediate things with the past is a part of our
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cultural heritage and to know a language is to go so far as to know
how the mind works and responds to certain things. Being
somewhat bilingual and bicultural, I decided to try a little game on
myself. Word association has been used by many for diagnosis and,
for enjoyment. I decided to try it for information to see how the
same word said in two languages would affect me. First I picked
colors and as I said them in both languages I wrote down the first
images that came to my mind. They are as follows:

Color In English In Japanese

red Valentine flag

white bride death

blue eyes sky .
yellow coward “nanohana” flower
green coat forest

black .... is beautiful = wedding reception

Not being a student of psychology, I do not know what my
answers represent in that field. But on paper I can see that what
comes to me is different in the two languages. The English list is not
difficult to understand. I thought of “coat” for “green” because I
happen to have a pretty green coat. The phrase “Black is Beautiful”
is found on many signs and posters (in Los Angeles where I tried
this experiment) so that was the reason for my immediate reaction
to the word “‘black”. With the images I got from the Japanese, I was
interested in my associating “black” with “wedding reception™
rather than a “funeral” as many would probably do. In my case I
have attended more wedding receptions than funerals, and the
ladies at a wedding reception usually wear formal kimonos which
are always colorful at the hem, but are black at the top, and that is
what one sees at a sit-down reception.

As a further experiment I opened the dictionary at random and
wrote down the associations I got from the first words that caught
my eye. This is the result. And here again, the conclusion seems to
be that my mind works in separate compartments for each
language, and I respond differently even though the ideas are the
same.
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Word In English In Japanese
congratulations a handshake ##i (red rice)

straight posture #r (bamboo)

destruction earthquake % (war)

salmon a live fish & ULxF (broiled piece)
short skirt A 7y — |} (skirt)

broom witch B (my mother)

dawn birds singing  KF#¥ . B4 (sunrise from the

Pacific Ocean)

In English a salmon was to me a live fish going upsteam but in
Japanese it was a broiled piece on a plate. It is interesting that I got
exactly the same thing for “short” because that word is used in its
English form in everyday Japanese. For “dawn” in English I
thought of the birds singing noisily just outside my window, but in
Japanese I got the picture of the sun rising from the Pacific
Ocean — a scene which I saw from my window in Japan. On the
West Coast of the United States, of course, the sun goes down into
the Pacific Ocean, and not up.

The result of my little “game” may not be very conclusive
because I tried it on myself. However, it is interesting to see that
almost in every instance, the English word was associated with
Western things, and the Japanese with the things of Japan. It shows
what happens in the mind of a person when a word is said, and that
people of other cultures may have a completely different concep-
tion from ours.

Later on I continued this experiment on Americans (in English)
and on Japanese (in Japanese and English, because so many colors
are used in English as well). This is the result:

Colors  To Americans (in English) *

red white, blue, dress

white yellow, snow, black, pure

blue red, sky, the South (during the Civil War, the
North was identified with blue)

yellow  canary, lemon, joke, daisy

green grass, trees
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black night, hat, brother-in-law

Colors
#*  (red)
B (white)
% (blue)
#H (yellow)
4 (green)
= (black)
Bk (pink)

To Japanese (in Japanese)
X5 (rose) Ak (fire) Y A Z (apple)
H# (clean) #% (paper)
7= (sky) i (sea) =K (grass and trees)
¥ (summer) #AR (dress)
# (spring) #% (a wood) ¥k (fresh green)
$EAR (funeral kimono) # (night)
L a— F (records)
Btk (doll’s festival) #ko it (peach blossom)
& (complexion)

Colors  To Japanese (in English)

red & (passion) AR (dress)

white 7 4 ¥y (shirt) v =74 >~ 747~ (wedding gown)
+— z (nurse)

blue 72 (sky) # (sea)

yellow  Yellow is not used often in English by the Japanese.

green 77 Z (glass) & 4 — }(skirt)

black 7 4 2 % — (whiskey) E%(wall) w5 5 -2 (melancholy)

pink

Words

24—} &— (sweetpea) #)7Z (first love) 755« A (baby)

To Americans (in English)

congratulations happy birthday, handshake

straight
destruction
salmon
broom
short

soon

dawn

Words
BHTED
HE

Rl
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narrow road, drugs

war, bulldozer, bomb

pink eggs, fish going upstream
witch, straw, sweep

long, tall

later, clock, bald

sun, beautiful

To Japanese (in Japanese)

BIEA (New Years) ##5(wedding)

i (road) iItK (rows of trees) T (children)
HiX (war destruction) # ¢ o (young people)



EE#EFT (Mr. Toson Shimazaki) 7w 7 (blocks)

Ly U 1F (salted broiled salmon) #12 & (rice balls)
b iwmbx (clean) B(‘“‘tatami” matted floor)

(372 (aduster) &# (Takasago Noh drama)
e ~7 (hair) #4% (pencil) = - 2%— | (mini skirt)
Bl 22 & (something good) 1 (marriage)
3 #H (hope) #(dreams) &§(morning)

Looking at- the results, I was interested to note that with
Americans, quite a few words produced the opposites such as
“red-white”, ‘“‘white-black”, “blue red”, “short-tall-high”, and
“soon-later”. There was also history involved when a young man
said “The South” as association for “blue”, and even then it was an
opposite because “blue” was the color of the North at the time of
the Civil War in the United States. The words “narrow road” for
“straight” probably came from a quotation in the Bible, and
“broom”, like mine, produced “witch” because Western witches are
pictured riding the sky on a broom, especially on a Halloween
night.

With the Japanese, B#»T& 3 (congratulations) produced
BIEA (New Years), a tradition deep in culture, and #%## (destruc-
tion) produced E##+ (Toson Shimazaki, a famous writer) for
the title of one of his books. In this case, however the title of the
book is # 7 (Transgression), a word of the same sound but different
in characters and in meaning. Another interesting thing was &
(broom) which produced & (“tatami” matted floor) and 37 % (a
typical Japanese duster), two things which do not exist in the West.
The word also brought to mind to an older person & (Takasago)
the most famous 15th century Noh play in which an old man and
an old woman are seen raking pine needles. A rake is, in Japanese,
also called a broom. With colors said in Japanese, the results were
things of Japan such as s## (Doll’s Festival) for #kfs (pink),
and Biz &Y (rice balls) for L+ i+ (salmon). When the colors were
said to the Japanese in English, it brought to mind Western things
such as a wedding dress for “white”, whiskey for “black’; and
sweetpeas for “pink”. :

People have often asked me “If you are bilingual, what language

35



do you think in?” I've often wondered myself, and do not know
the answer. I actually don’t know whether we think in terms of
words at all. For example if I hit myself, I know it hurts. But the
sensation of pain is not carried through my brain in terms of a
language. I do not think pain, I merely feel it. However, in the
company of English speaking people, I'd automatically say
“Ouch!” and with the Japanese Id say “ 72\~ !”” But this is done
instantaneously and automatically. Or again, I see a beautiful red
rose. I do not think in succession of words: “This is a beautiful red
rose.” nor “IhiEFELwizs7.” It is only a concept I get,
and nothing more. Certainly, I can talk to myself in a language, and
dream in a language (when a conversation takes place) or perhaps
even sleep-talk in a language. But I can’t think in a language because
ideas do not seem to be a series of words for me. They are only
concepts. Perhaps someone can enlighten me on this subject and
together we can figure out what language experts mean when they
advise the students with the old and oft-used phrase, “Think in
English!” To me what students are doing is not thinking in English.
They are translating into English. And if so, that is a completely
different story!

To get an idea, to work it out in the head as to how it should be
presented in English, and then expressing it verbally — that is
nothing more than translation. To people studying English, I say,
“Digest it well enough so you react in English” This, to me, is more
to the point and natural. So when you do hit yourself, you don’t
think: “Now, what is \»72v» in English?” You automatically say,
“Ouch!” However, all this leaves much room for discussion and I'd
welcome any ideas, suggestions, or information.

In several articles, I have read of how the dropping of the atom
bomb might have been avoided if one Japanese word B#
(mokusatsu) in the answer to the Potsdam ultimatum had been
translated to what the Japanese meant and not what it said (“Let
us wait and see” instead of “Let us ignore” as was used in
translation). John Seward in his “Views and Reviews™ in the
Mainichi Daily News, April 13, 1972 comments that on the textile
issue whereas Prime Minister Sato probably intended to say, “Let
me see what I can do about it,” the remark was conveyed to
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President Nixon to mean “Leave it up to me” and therefore, “Nixon
lost faith in Sato, which indeed may have been one of the factors
behind his later failure to inform the Japanese government of his
visit to China until the last minute.” All this is surmise but incidents
involving important international affairs could be swayed one way
or another on small hinges and many regrettable decisions could
probably have been avoided if both parties tried to approach each
other on cultural understanding as well as with the other issues
involved.

The Japanese have a genius for importing and borrowing, and
then adapting to suit its national purposes. It is said that the
Japanese use approximately 7,000 English words. Many of them are
probably technical and are not familiar words to the ordinary
people, but for fun I once asked a taxi driver to name me all the
parts of the car. He mumbled about thirty of them: handoru
(handle, or steering wheel), gea (gear), taiya (tire), heddo laito
(head light), bureiki (brake), bampa (bumper), and so on and on
and on. At the same time he called a door that was not closed
completely a “han-doa”. The ‘“han” is Japanese for ‘“half” and
“doa”, of course, is “door”. That meant that the door was half
shut. The driver would go to a gas station and ask for “man-tan”.
“man” is Japanese for “full” and ‘“tan” is short for “tank”. So in
other words he is saying, “Fill "er up!” ‘

When a Japanese says, “I live in a mansion,” he does not mean a
large estate, but an apartment house. Perhaps some enterprising real
estate man decided to use that word to add glamour to his building,
and that name stuck. At a restaurant if you ask for “gohan” you
will get rice in a bowl. If you ask for “rice” (pronounced ‘laisu’)
you will get the same rice, but on a platter.

After some time abroad, I returned to Japan and went shopping
with a friend. Being very hot and thirsty, she suggested having some
“pine juice”. Pine juice? I thought it must be a new invention of the
Japanese, perhaps some drink with pine odor — until I found out it
was only an abbreviation for pineapple juice. We see a man walking
up and down the platform of a railroad station shouting, “Ice! Ice!”
Of course, he is selling ice cream. Let’s go to the “depato’ means to
the department store. The following are some abbreviated English
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words which have become part of the Japanese language.

telebi television

suro mo slow motion

pi ke picket

eleki electric guitar

biru building

toransu transformer

kame riha ©~  camera rehearsal (for taking movies)

afu reko after recording (dubbing)

han suto hunger strike

inteli intelligentsia etc.

At an English class in Tokyo, a student could not understand the
word ““mirror”. As I acted it out, I said, “It is something you look
at when you comb your hair, or put on make up.” “Oh!” he said,
“Bakku mira!” (back mirror — rear view mirror of a car) Now he
understood, because after all, “mirror”” was a Japanese word!

At the Language Institute of Japan (LIOJ) in Odawara, forty
resident students are accepted for a 4 — 13 week very intensive
English course. They must live in the same building with the foreign
teachers, speak English at all times, eat Western food, sleep on beds
and learn to take Western-style baths. They learn a lot of English,
but perhaps even more important, they learn how the West thinks.
They see how the teachers act, observe what and how they react to
certain conditions and what motivates them. The teachers in turn
are also getting an insight into what makes the Japanese tick.

With the help of these teachers, I have gathered a list of
“Japenglish” words and expressions that are typical and which
occur over and over again with every group of students that have
come to the Institute. Here are some of them. I have underlined the
words that are wrongly used.

Original Correction
1. You are happy. You are lucky. (also fortunate)
Happy = #:4+ so it can often be misused in this way.

2. My house is narrow. My house is small.
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Narrow = #&\» and this word in English is usually used for width,
and not size. But in Japanese it can be used for both, hence, the
mistake.

3. She writes a picture. She draws a picture.
Write and draw both = # < so the student often confuses the two,
or does not know the existence of the word “draw”

4. I'm interesting in operas. I'm interested in operas.

Interesting = #kNHH 5  and therefore the student’s sentence

would mean here that he himself is an interesting person when he

appears in operas, rather than that he is interested in operas. “I'm

confusing.” is also another similar and frequent mistake.

5. Ilike to play ski. I like to ski. (also I like to go
o k skiing.)

Play = ¥ % but this word in English is used with games and sports

that usually require partners or opponents.

6. My family members are five.  There are five in my family.
Member = #mE and represents a number of persons, in the mind
of the Japanese. However this is not a very serious mistake as those
who write, ‘I have five families”’!

7. He is the highest in his class.  He is the tallest in his class.
-High and tall both = &\ and therefore can be easily misused. High
is not used for people.

8. I take lunch at 12 o’clock. I have lunch at 12 o’clock. (also
Ieat..) v

“Take” is rarely used in this way in modern English, but the

Japanese accept this word to mean :7:72¢ and often use like this.

9. She is my intimate friend. She is my close friend. (also She

is a close friend of mine.)
Intimate = # L > but the connotation of “intimate” is often more
than just a friend and can be misunderstood.
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10. Do you have a lover?

Lover = 28 A and in Japanese can mean something quite Platonic, or
of someone he/she is considering marriage. Asked in this way could
be quite rude, and since this is a private matter, I would not ask a
question of this type to anyone.

11. Ilive in a mansion. I live in an apartment house.
Mansion = kE% in English but used by the Japanese to mean 7 ,<— }

12. Pl go to downtown for Il go downtown to shop. (also
shopping I’ll go shopping downtown.)
There is no “to” before “downtown”, and “for shopping” =
R %z, which is a direct translation from the Japanese.

13. He has much money. He has a lot of money. (also
lots of)
Much = 72<&A® but this word is not often used in the

affirmative. It is used in the negative: “He doesn’t have much
money”” meaning “not very much money.”

14. It was made 100 years It was made 100 years ago.
before.

Before = #jlz and both “before” and “ago” are iz in Japanese so
they have a hard time knowing which to use.

15. T have exercised the piano 1 have practiced the piano for
for one year. one year.

Exercise and practice both =#% ¥ 2 so here again, the student has a
hard time distinguishing which one to use. The correct use of
“exercise” would be in a sentence such as: “Walking is a good
exercise.” It would be quite a feat to be able to exercise the piano!

16. 1 could have a good time 1had a good time there.

there.

Could = Hi%k 2 but this word is not necessary in a sentence like this
one. The word “had” already includes the feeling of H% 2 and
this can be translated to ‘“is/was able to” and used in a sentence like
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“I was able to get there in time because I caught the express train.”

17. Please teach me your name.  Please tell me your name.

Teach and tell both = # 2 % in Japanese. “Teach” has the meaning
of showing how to do, demonstrating, instructing and training.
“Tell” means to let know, inform, and acquaint. “Please teach me
- how to swim.” and “Please show me how to swim’’ are both correct
in usage.

18. We are laugh and laugh all ~ We laugh and laugh all day.

day.

Are = i3 but it is not necessary in English, in a sentence like this
one.

19. Come to the stationuntil3  Come to the station by 3
o’clock. o’clock.

Until = £ ¢ and by = £ Tic This mistake is just carelessness on
the part of the student.

20. Please borrow me a pencil.  Please lend me a pencil.
Borrow = ) 2 and lend = &+ and this is also a careless mistake.

21. I want to realize my dream. I want my dream to come true.
Realize = £HE+¥5  and although it has the meaning of ac-
complishment, it would not be appropriate in this case.

22. There are many temples or ~ There are many temples and
shrines here. shrines here.

Or = #7213 and is not the % which the Japanese use as in “ = =
KX ZCDBFRMALAH 2. On the other hand the sentence “I have
coffee or tea for breakfast” cannot be translated” FLIZBi& 22—k —
RBRAEE 7277 ¢ '

It must be changed to #IZEHE 122 — £ — I BAZE S 7277 ¢

23. Thank you for a long time. Thank you for lending me this
book for such a long time. etc.
“Thank you for a long time” is a direct translation of the Japanese
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SEWZ RN ESIITEnELA” and in its vagueness is a very
convenient phrase. But there is no equivalent in English. English is
more specific.

24. 1 could find out my purse. I found my purse.
Find out = <% but it is often misused to mean =217 %. Here
again the “can” should be left out.

25 I want to meet boys and 1 want to meet boys and girls I
girls those who I never met  have never met before.

them before. '

The meaning of the original sentence is understandable, but the
grammatical structure is confusing, to say the least.

We see from looking at these mistakes that most of them come
from translating Japanese words or conceptions into English. Or
perhaps they were taught to use them that way at school(?). Onthe
Following pages are some “compositions” which the students wrote
when they first arrived at this Institute. They were given twenty
minutes to think and write on any subject they pleased. Most of the
students were in their early twenties, and were university students.
Observe their grammatical structures, their spelling, their penman-
ship and their level of English in general. It painfully reveals the
amount of English they have acquired in their years and years of
studies, and also the desperate need for more effective ways to
teach English so they can not only retain what they’ve learned, but
be able to use it in their own situations.

Mr. Toru Matsumoto in the Mainichi Daily News once outlined
the reasons why English education in Japan is not making much
headway. He mentions three points in particular: (1) Japanese
students are asked to ‘“overstudy” English. They are taught more
than they can absorb and at a level which is far beyond their
comprehension. (2) The dire shortage of capable teachers.(3) The
textbooks themselves are ‘“‘geared mainly to grammar, and transla-
tion of English into Japanese occupies a most important part in
education”. Mr. Matsumoto goes on to say that young people must
be taught to study English “with the body, not the brain.”” At this
present state, however, he pessimistically predicts that it will be a

42



7 Aoty

2 7%(; Py M MM/‘/ MS,
7 5’w/¢7.¢4«wm4wu = RN A M7

¥ Ll A %“/ﬁ%./ /;/vzz,.{/ww!
wbrill  Seadl,
L want rummtiy songelay

Leays. TUINIY > hie g F F Lt

ﬂyﬂf GWK/?IO/'OO o tha WWOZ?

O S " WM ”’{0?500.
msunls o
e oo somath,
g P
5'/71/1»1?7
/) 6 ’ Lws CoC
m ) W\u;mﬂm @,{A,m«-r(
ey
e L. ‘
o Mooomic, A e zéca/aW//“( et /t’
o pande and. hill

/é/u/ﬁ /«mﬁ( Lo M(M /&.,gcj,u/sz ot o warkt,
GLK‘- /«M/véu e come A/tll/t/e' 7(0 ﬂ,ﬁ,;,af«,u,)/

43



«g.,\, ﬂ:vy fz,&/ /s
jn .t a ;;’ZM,C ./47{1/(,4‘(, (:;/[ ) (L' -
' z b Zlowr dleega

e 8, Becoasy J Lae Hiaeoce o/ Fhyoion
ﬂ%% e, ﬂ M‘/éf;f””/“‘ Ay Zoa. ith iy el

'/M/ao Ao U S G0 L Ay ﬂ,ml
/2@ 7 L'—’,"‘?{F.)
| 4 7 7a :

ﬁ /ﬂ e %{46 7/5»2 ,«{;;?,.u feCe .

coc vy duneley A ot “Matesyor!?
> Zacwa ' ttid Az// ,/»‘h;fw/,

44



good fifty years before any hope of improvement can be expected.

When a Japanese is suddenly confronted with English, he often
freezes up and his mind refuses to function. A simple remark like
“How are you?” jolts him. He gets a glazed look and he stammers
back, “How are you?” You say to him, “Thank you very much,”
and he parrots “Thank you very much” instead of saying, “You’re
welcome.” A longer sentence such as “Can you please tell me where
the nearest telephone is?”” will undoubtedly produce the reply, I
don’t speak English.”” And that’s that.

This is a great pity, for the Japanese can be taught to speak
English. When obstacles such as shyness, reluctance to make
mistakes, or even fear of not being able to understand or reply is
taken away and he relaxes, the unfreezing process takes place in his
mind and he is able to recall the English he has learned previously.
Perhaps that is why some men say they can speak better English
when they have had a few drops of “sake” (Japanese rice wine) in
them. The inhibition is gone.

In a recent conversation class, the subject turned to “Japanese
Abroad” and why so many of our travelers leave behind bad images.
Tourism, while a very good thing in itself for it broadens the mind,
should be accompanied by a certain sense of responsibility. For
whether they like it or not, the private and public behavior of the
tourists reflect the country they come from. It is no longer a
personal matter. After discussing this subject for a while, the
students listed 5 possible reasons for the unpopularity of the
Japanese abroad.

1. Lack of language

2. Traveling in groups ,

3. Individuals are shy and remain aloof from the local people

4. Lack of knowledge and sensitivity to the differences of customs
and habits

5. Western conception of Japan is often one-sided

NHK (Japan Broadcasting Corporation) reported that in 1971
alone, more than 1,260,000 Japanese traveled abroad, of which
48.6% were office workers and businessmen, 16.7% were farmers’
groups organized by Nokyo, and 7.5% were students who were
going to study abroad. Every so often we hear of a student or a
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businessman cutting short his stay and having to return to Japan
because of his inability to cope with the conditions and situations
he faces in other countries. For the students their lack of ability in
comprehension and in production of the language is often the main
cause for the drop-out. For both groups, however, we hear of
“nervous breakdowns” and, in some serious cases, of attempted
suicides.

Much of the extra wear and tear could be avoided if they were to
go adequately prepared language-wise, and perhaps even more
important, if they were more culturally oriented. As for group
travelling — a typical Japanese institution — the main reason for
their unpopularity may be because of what happens to them when
they are in large numbers. Travel agents lament the fact that in spite
of giving out information on the “do’s” and the “don’t’s” only a
very few trouble themselves to read it, let alone heed it. They take
out of Japan a chunk of their own society and remain in this
goldfish bowl throughout the trip. They feel safe and secure as they
peer out at the strange world outside, but are not a part of. Being
amongst their own people they also forget that they are guests of
another country, and behave exactly as they would back home.

Once on an international flight, I happened to be in a plane with
a group of Japanese. As soon as the “FASTEN SEAT BELT” signs
were turned off they began celebrating. Bottles appeared from
nowhere and soon I was surrounded by people singing, laughing,
clapping hands and making a general nuisance of themselves. As |
sat there admist the din, I cringed at the thought of what the other
foreign passengers were feeling. I myself was tired and had looked
forward to a restful flight. The stewardess, noticing that I wasn’t
participating in the merry-making, asked if I would like to change
seats. After settling down at the other end of the plane, I thought
about this trait of the Japanese people.

Is this the mass psychology? Theéy were insensitive to their
surroundings because they were part of a group. They acted-as they
would have done on chartered sight-seeing buses back home. They
had forgotten that once the plane set off on an international flight,
" this was no longer Japan.

Then take the case of the lone traveler. He sits by the window of
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the plane gazing out at nothingness, oblivious to everything around
him, or trying very hard to shut out the strangeness and retreating
into his shell. He will not communicate with other passengers nor
will he assimilate into the society once he reaches his destination. If
there is a group of Japanese in the new land, he will gravitate
toward them, speak Japanese all the time, eat Japanese food, and
surround himself with things Japanese and create as near a Japanese
environment as he can.

Forgive me.if I offend. I do not say all Japanese behave this way.
There are many exceptions, but I cannot ignore the general
tendency. And once the Japanese goes abroad he is astonished at
the lack of information and strange ideas people have of his
country — the land of Fujiyama, cherry blossoms, geishas, and more
recently the land of Sonys, Hondas, Toyotas, etc. They are puzzled
by the questions asked them such as: “Do you have telephones in
Japan?” “Have you ever seen a TV set?” “Do you sleep on wooden
pillows?” It is hard to explain to such people what Japan and the
Japanese are really like. Even in this shrinking world the East finds
it difficult to meet the West.

The cultural shock the Japanese face abroad is not only the set of
rules and laws people live by. It is the details of every-day life that
are strange to them — things such as the morning showers, having
sweet rolls for breakfast, tipping, observing “WALK” “DON’T
WALK?” signs, how the saleslady hands you the change, the gestures
that seem exaggerated or even rude, how people get excited about
the football games, and the constant sound of an alien language.
Take for example what happens at a department store in the United
States. You make a purchase for $3.88. And you hand the saleslady
a five dollar bill. She comes back and says, “Here’s your change.”
She will expect you to extend your palm to receive the money.
First, she will put into your palm two pennies, saying, “Three
eighty-eight, three eighty-nine, three ninety.” Then she will add a
dime and says, “Four dollars.” Then she will give you a dollar bill
and says, “And one, makes five dollars. Thank you very much.”
Having someone hand you money directly like that, especially a
coin and a bill at a time, is a strange sensation for a Japanese, since
in Japan the change is usually put on a little tray. All these things
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add up to the alien feeling one gets abroad.

If a handshake is limp, held too long, or dropped too quickly, the
Westerner must pardon the Japanese and understand that there was
no offense meant. He had orily tried to do what the Romans do,
but hasn’t had enough practice in the art of the handshake. When a
Japanese appears in the hotel lobby or the dining room in bedroom
slippers, they must understand that he is doing so partly because he
feels uncomfortable walking on beautiful carpets in shoes. There are
always reasons why people do “strange” things.

The other day a student gestured the Japanese “‘come here” from
the corridor to an American teacher who was sitting in the room.
The teacher waved back at him and said cheerfully, “Good-by!”
The student looked puzzled and continued gesturing. I went to the
rescue of this criss-cross communication by explaining to the
teacher that the student who was too shy to come in, was
motioning her to come out to the hallway, and that he wasn’t
waving good-by to her at all. For the Japanese the up and down
motion of the hand with the palm down is a sign for ‘““come here”

- but the same gesture represents ‘“‘good-by” in the West. This is just
one example of how body motions can be misleading, and even if
we know the right word, it must be accompanied by the
appropriate gesture.

To students learning English in Japan I sometimes advise them to
look at foreign TV programs with the sound turned completely
down and to watch the body movements of the actors to observe
how many gestures can be identified with certain verbal expres-
sions. I also ask them to see what the Westerner does when he says,
“Who, me?” (the Japanese points to his nose), “No, thank you.” or
“No, I can’t.” (the Japanese waves a hand in front of his face like a
fan) and “Excuse me” (as in passing in front of a person, the
Japanese puts his hand sideways between his eyes, especially a
man.) All in all, learning a language is an intricate process which
involves not only learning the alphabet, the succession of words, the
rules of grammar and the understanding of classical works.
Language is born out of society — how we think and behave.
Language is determined by our attitude and our attitude is born
out of the culture of the people who speak it.
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Reba Lindsey is currently teaching at
LIOJ and is a graduate of Southern
Methodist University with a major in
English.
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So+*Desu+Ne ?

Reba Lindsey

Asking a Japanese what you might consider a simple “Yes” or
“No” question may set you up for your own “Comedy of Errors™ if
you’re not careful. For example, one of the first meals [ had at
LIOJ went something like this:

Me: (Noticing a student is not eating) ‘What’s the matter? Don’t
you like the food here?’

Student: (Looking somewhat horror stricken at the chicken
casserole on his plate) ‘Yes.’

Me: ‘You do? Then aren’t you hungry?’

Student: ‘No!’

Me: ‘Oh, I see.’

Student: ‘Excuse me. I’m going to make some “‘ramen’”

Me: ‘But, I thought you said you weren’t hungry?’

Student: ‘No, I'm very hungry, but . ... (He scurried away from
the table.) Okay, I thought, this is just something a little new.
But, not something I can’t handle. You just have to be careful,
and ask — that’s all. So, next time I asked.

Me: ‘Hasn’t the mail come yet?’

Student: ‘Yes.’

Me: ‘Yes it has, or yes it hasn’t?’

Student: ‘UMNH! (that sound which signifies that something
youve said in the last five minutes is agreed with, or
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understood, or at least heard, . . . maybe.)

Me: ‘Okay be that way. I’ll check again later.’

Student: ‘Umnh.’
Not so good! But, I decided to just keep trying. As a small
group of us left for downtown one afternoon, I stopped in the
lobby to invite another student.

Me: ‘Wouldn’t you like to go with us?’

Student: ‘No. Just a moment, please.’ (She returned with her
purse.)

Me: ‘But, I thought you said you didn’t want to come.’

Student: ‘No.” -

Me: ‘No, you don’t, or no, you do?’

Student: ‘Yes.

Me: ‘Okay, let’s go.’
After not too many more similar experiences, I found myself
consciously avoiding negative interrogatives altogether. That
seemed to take care of the problem. I figured if I didn’t bring
it up, they wouldn’t either, unless they were advanced enough
to deal with it. But, it all came back to me during our farewell
party at the end of the term. I ordered a sloe-gin-fizz and one
young lady turned to me and asked:

Her: ‘Don’t you like Japanese sake?’

Me: “Yes!’

Her: ‘That’s okay, I don’t either.’
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Ann Frentzen is a continuing staff mem-
ber at LIOJ. She graduated from
Macalester College with a major in
History.
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Realization

Ann Frentzen

It was just about a year ago that I began preparing to move
myself to Japan. While I had lived abroad for a short time during
my junior year in college, this was to be my first experience with
the non-western, both in the human and cultural sense. Considering
my observations and reactions since arriving nine months ago, I am
convinced that the “non” was a qualifier that I neither understood
nor accepted. I am coming to the conclusion that my thoughts and
attitudes toward that “non” were quite close to those of any
American who has never lived in Africa, Asia or the Near East.

Before leaving the United States, I considered myself to be rather
internationally oriented and a phrase like “‘cultural difference” was
an important part of my vocabulary. I think, however, that I never
believed that there could be people who really were culturally
different from Westerners. I knew of the existence of a different
kind of ornamentation and physical structure but this was, of
course, superficial and served only to lend a certain mystique. Get
through those things (an easy task, I was sure) and there would be
no differences. I would find myself among quite average
people whose life style, way of thinking, and mode of reaction was
such that even a girl from Kansas would find Japanese life
comfortable and easy to understand. Textbooks had brought up
troubling concepts like arranged marriage and devotion to the
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company but I was sure that, once I was in Japan, these could be
easily explained. In short, the attitude was that people everywhere
are the same and Western culture, far from being unique, was in
fact, universal.

The attitude of a Japanese in situations similar to mine,
illustrated by students and friends, is the complete opposite of what
I felt. When considering the rest of the world, they feel themselves,
their institutions and their culture as a whole, to be completely
unique. The classic example of this concerns food. Our Japanese
students can not believe that a Westerner would eat, much less
enjoy, raw fish. They continue to sneak looks at us while we eat,
hoping perhaps to see a crack in our facade. The same is true with
sake. When I tell them that I prefer sake to whiskey they are
surprised, then, pleased, but, in the end, still a bit suspicious that
I’'m just playing the part of the polite guest.

Even when it comes to the most basic of human thoughts and
feelings they aren’t quite able to believe that a Westerner thinks and
feels the same things they do. I’'m becoming quite used to hearing
phrases of amazement like “you understand!” or “You mean it’s
the same in the U.S.?” Homesickness is a good example. The
teachers here experience it occasionally and so do our students. I
was feeling a bit lonesome for home recently and I thought I saw
signs of the same thing in a student I had gotten to know. We spent
a few hours together that evening and before coming back to LIOJ
she explained, in great detail, the kind of feelings she had been
having. I said I understood. She continued to explain. She ended
with “I know this all sounds silly to you, but we Japanese
sometimes feel like this.”

The fact that a group of people could even consider themselves
sO unique came as quite a jolt to my basic concepts of life and
culture. Their attitude combined with other experiences I’ve had in
this country have caused an interesting reaction on my part. Before
arrival in Japan, I think I related culturally on one all-encompassing
level. Now I seem to be relating on at least two. One involves
dealing with Japan and the Japanese in the abstract and is based
on over-reaction to the differences I’ve seen. The second involves
dealing with Japan and the Japanese in the tangible sense and is, I’'m

56



afraid, still composed of the essence of my inability to accept the
“non” in non-western. My culture’s world view is still with me in
that second level.

On the abstract level, when I think in terms of Japanese culture,
language and life style, they all seem to be things that I will never
understand or be able to cope with.

I look at my lessons in Japanese with a conviction that they’re
doomed to failure. I remember visits to Japanese homes and am
certain that the impression I gave was quite different from what I
had intended. I recall speaking with Japanese people, listening to
what they said and then wondering what they had really meant. My
attitude, in short is quite similar to that held by the Japanese only I
have a picture of Japan as a country that is oo unique. Both our
attitudes are unfortunate because I think that many of the
differences between peoples are imagined and both views are

incorrect.
Just as incorrect is my attitude on the second level I spoke of—

tangible dealings with Japan and the Japanese people. For the most
part, these dealings take place within the confines of LIOJ and
involve students studying English in a western environment. For
them this involves using Western table manners while eating Western
food, practicing numerous non-Japanese customs and, at the same
time, learning a foreign language — no easy task even in the most
comfortable of situations. On top of all this they are also asked to
abandon their native language for the duration of their stay.

My attitude toward all this? I tend to take their adoption of all
that is Western completely for granted. Again projecting my
universal concept of the basics of life, I seem to see it as quite easy
for non-western people to eat quietly with a fork, to be happy with
just a quick shower, and to learn English, “the easiest of all
languages.” At this tangible level I still am not able to acknowledge
cultural differences that run quite deep and I thus make it
impossible for myself to fully appreciate the difficult situations that
our students cope with.

Neither of my conflicting attitudes is correct — reality lies
somewhere in the middle. Western culture is not universal and
Japanese culture is not entirely alien. Intellectually, 1 am convinced
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of that and so I find myself working with yet another level of
reaction. Perhaps it is on this one that the other two will eventually
be reconciled.

58



CT A DBGRERE O L

== EX&Z 354, roEOXLE

F cxzruBEmRLcatscEn
RUTT, ZDEOHLHLEI RS
MEDLE D> THRNESNEEOH
BMIERERTBEEORTISICE-T
LEnEd, LIOJ CREEEREDE
OB L BBERE I E BRI T
BEALBIIKEHILTHED,

TAY A OHLERONTHEAN X
LEESDRZDOBBOMLMATT, 7
AV HANITE > TEZ 2 OBIBKEEILE
HTHOLDIKWVWBDTT, Kdhdb
LI ZThZEBELTEL T ENKRYE &
BbOh30iZ220BEAMSDE T,

E10HEERE, 72 ) A TREROE
HETHDNIBDOWH->TEDE XTI
7o SADT A Y I ADBBBICRPLE
To 2FEBIT, EEICRb - EVAITA
I, FETDOAPBRERICTHITTT -
T, BELRER RO TRIZEZ TS

DRI > TEEHRLE T, 2hid
BET2)HORBIMLOEELR—FR L
o TNBDTT

SOV LODEREFT ) AMLER
WHEBLCREREEEEZTHE LN

Michael Joy granduated from Chapman
College with a BA and from the Pacific
School of Religion with an MA in Old
Testament Studies. He will be a con-
tinuing staff member at LIO]J.
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A Brief Description of

American National Elections

Michael Joy

Every four years, in the month of November, Americans go to
the polls to cast their votes for the leaders of the federal
government. This is called a “federal election.” At the same time
they also vote for local government representatives. However, in
this article we will discuss just the federal elections. The American
system of elections is somewhat complicated and many Americans
do not understand it very well. There are two basic parts to the
national election: (1) the nomination of the presidential candidates
and (2) the federal election itself. (‘“‘Federal” refers to the nation’s
government, so this election may also be called a ‘“national
election”.) ’

Nomination

Each political party in the US has one large meeting before a
national election. This is called the party’s ‘“National Convention.”
(For example, “The Republican National Convention” or ‘“The
Democratic National Convention.””) These conventions actually
stand in the middle of the election process. During the con-
ventions, each party decides who will be the one person in the party
who will run for the office of the President of the United States in
the national election.

The people who come to the conventions are called delegates and
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are selected by their fellow party members from the various states

and territories of the US. The way in which these delegates are
selected is complicated, but a most interesting part of the national
election process. A lot of hard work and energy goes into the
selection of the convention delegates. The work in this selection
begins almost as soon as the previous presidential election is over.
So, the process may take as long as four years to be completed.
Each national party decides for itself how the delegates are to be
selected. Generally, however, the process begins with small local
meetings of party members. These local meetings may result in two
or more groups supporting different candidates from their party for
the office of president. Then, the state party as a whole must decide
which of the two or three groups that they will support in the
. national convention.
1. State-wide Primary Elections
In sixteen states, the issue of the support of the state party for
one candidate or another is decided by a state-wide primary
election. The names of the candidates (i.e. Wallace, Humphrey,
McGovern etc.) and the names of the persons who would go to the
national convention to support him as the party’s delegates, are
listed on the ballot. The state party members then vote for the
delegation that they want to send to their party’s national
convention. These primary elections cause a lot of excitement in
America, but they are not quite as important as the other method
of selecting delegates.
2. The State Party Conventions
The other 34 states and territories select their delegates to the
party national convention at a large meeting of selected members of
the state party, called a state party convention. In the state
convention representatives from all of the local or city party
organizations come together to decide on the delegation that they
want to send. The state party convention can send a delegation that
is pledged (promised) to support just one man (the “unit rule”) or
they can send a delegation that is made up of supporters of
different persons. For instance, a delegation from one state party
might be made up of 10 people who. are pledged to support
Humphrey, 5 people who are pledged to support Wallace and 25
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people who are pledged to support McGovern.

3. The National Party Conventions

Before the federal election, each political party holds the
national conventions that were mentioned above. Delegates selected
from the state party organizations come together to decide who
they will run for president. They also decide the party “platform”
for that election. This platform is the group of issues that the party
as a whole wants to support. For example, a party might decide
that ending the war in Viet-Nam, ending pollution and providing
more jobs are the most important issues that year and if they
promise to do those things, if they are elected, then many people
would want to vote for the man that they are running for office.
The making of the platform is as important as naming (nominating)
a candidate for president and the convention may take a long time
to decide on a platform. When the platform is created, then the
national convention moves to select the candidate who will run on

that platform.
- Different people in the party are nominated for the office of

president and there are a lot of speeches and parades for each
person nominated. This makes the convention very exciting for the
delegates.

When there are no more nominations, the vote is taken by calling
on ecach state delegation. The chairman of the state delegation
announces to the convention how his delegation votes. If there is
not a majority of votes cast for any one nominee during this first
ballot, then the state delegations meet privately to discuss if they
should change their votes. This is called a “caucus.” Quite often,
the presidential nominee or his private supporters will go to these
caucuses and try to persuade a state delegation to change it’s vote.
This, too, is very exciting because the state delegations meet in
private and no one knows how they are going to vote on the next
ballot.

In the end, however, one person is nominated by the party
convention and he becomes the candidate for that party for the
office of the President of the Unites States.

The National Election
After many years and months of hard work by the national
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parties, millions of Americans are asked to make up their minds and
elect one person to be president. Over the previous months, many
Americans have been watching the primary elections and the state
conventions and they have already made up their minds. Quite
often, a voter will just automatically vote for the candidate that
comes from his own party but there is a chance that he might be
persuaded to change his mind. So, the national campaign by the
political parties tries to do two things: (1) it tries to persuade their
party members to vote with the party; (2) it also tries to change
the minds of the members of the other parties. The candidates go
all over the country making speeches and meeting the people. The
candidates’ wives and families may also work very hard at making
speeches, meeting the people and helping with the business of the
campaign. The local party officials also help by making speeches
and talking with the people in their areas.

When the voter receives his ballot, it is a “short form ballot.”
That is, the part of the ballot that concerns the presidency has just
the names of the candidates. In reality, the voter is voting for a slate
(a group or list) of electors (voters) who will meet in Washington
D.C. in what is called The Electoral College. One slate is pledged to
one candidate and another is pledged to the other. Each state has a
certain number of votes that is determined by the number of people
in that state (for example, in 1960, California had 32 electoral votes
while Kansas had 8 votes). The candidate who gets the majority of
the popular vote, receives all of the electoral votes of that state.

In one way, the electoral college is just a formality. By the end of
Election Day, it is usually very clear which candidate has gotten the
majority of popular votes. However, it is possible for a candidate to
get a large majority of the electoral college votes and to have a
minority of the popular vote. For example, if three candidates were
running for the office in California and the winner of the popular
vote got only 35% of the popular vote, he would still get all 32 of
California’s electoral college votes. This system may cause some
problems in American politics in the near future.
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Mary Taylor spent many of her early
years in Mexico and came to Japan after
graduating with a BA in English Litera-
ture and History from Southern Metho-
dist University.
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Puppets Are Beautiful

Mary Taylor

Puppets are well-known instruments in the ESL field, but they
are often neglected. A lack of knowledge about techniques, coupled
with the feeling that puppets are too much bother, are probably the
main reasons for their neglect. However, recent experiences here at
LIOJ have proved that these obstacles are not as great as they
seem. Puppets, we have discovered, can be as simple as a teacher
wishes them to be, and preparations for their use require. very little
more time or materials than a regular class. The benefits of their use
far outweigh the problems of technique and preparation. ‘

One of the most important benefits we discovered was the loss of
fear in the students. Hiding behind their puppets, the students
forgot their inhibitions. Shy students, less frightened of making
mistakes, spoke more easily. Students also became more open to
pronunciation and intonation practice. The desire to have their lines
understood created a desire for clarity. Along with this receptivity
to pronunciation and intonation correction, the desire to learn
English was nurtured. A nine-year-old boy in one of our classes
had been particularly hard to deal with before we introduced
puppets, refusing to utter a word of English unless absolutely
necessary. During the first puppet presentation by his class, this boy
forgot his lines. He turned to the teacher requesting with his eyes
for the sentences he had forgotten. A desire to make his play a
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success had sparked his desire to know the English that would make
it one. His companion puppeteers, wanting him to know the lines,
would prompt and correct him as well as each other. This group
helping is another benefit that puppet playing encourages. Another
is a more creative use of English. Especially among upper groups,
the wish to create an entertaining show helps the students to use
the English they. already know in new ways, from simple substitu-
tions to completely new sentence patterns. These are some of the
most important effects of using puppets we have discovered, but
the list is much, much longer.

We plan to widen our use of puppets to include all levels. At the
present, we have used them extensively with our children’s classes
and one group of adult students. However, the possibilities are
endless.’ The adults enjoyed and benefited from puppet playing as
much as the children, and perhaps more. When first suggested, the
businessmen in the class were especially skeptical and unreceptive.
However, by the end of the first hour of working with puppets and
ideas for dialogs they had forgotten their reservations. In the end
they became the most creative users in the class, eagerly contribu-
ting their ideas for scripts, staging, movements, etc. These business-
men-puppeteers proved that puppets are indeed ageless, and can be
used in any class with a few adjustments to English ability and
interests.

Adjustments are most necessary in the sphere of the material the
students write fo present in the puppet shows. A great variety exists
in the kind of dialogs possible. Well-known fables, fairly tales and
children stories, like Snow White and Little Red Riding Hood, can
be used with younger children. They can also be adapted by the
adults who seem to enjoy giving them their own creative twists. For
example, the group of adult students here changed Snow White into
a greedy girl who wouldn’t share her apples with hungry people and
consequently dies from consuming them herself. Using familiar
stories has the advantage of sidestepping difficult plot development.
They allow the students to use more of their ideas in other ways,
such as creating entertaining dialogs to fit the stories. But some
students, especially those who are more advanced, enjoy the
challenge of creating plausible stories with all the pieces tied
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“together. Also along these lines are the simple dialogs they can
adapt from whatever text they are using in class. This kind of dialog
also helps make class material more alive. Often the students will
make their own substitutions and begin manipulating the sentences
they have learned to make them more amusing. Short stories, plays,
and novels read in class can also serve as ideas for the shows.
Whether a teacher writes it herself for a children’s class, or whether
an advanced class writes it entirely on their own, the dialogs learned
for presentation become living language they won’t easily forget.

Transferring the story to the stage is really the easiest step. It can
be as elaborate or as simpl'e as school conditions require or the
teacher wants. Puppets to fit each role can be made by the students
themselves. If more complicated puppets are desired (and since
these can be used again and again and initial output of time and
energy is justified), the teacher may have to cut the patterns before
class and the students complete them. Although there are many
kinds, I'll only discuss two in detail here. However, the students
may be able to furnish ideas of their own, and almost anything can
be used to make puppets.

A. The simplest kind of puppet is the paper bag variety. Procure
paper bags—plain brown if possible—about 23 cm. by 12 cm. Keep
the ends folded as they are when you get them. Students then draw
a face on the folded part and glue curls of hair, eyelashes, and
eyebrows made of paper to give them individuality. The mouth
should be at the lower edge of the fold overlapping onto the
bottom part of the bag so that when the puppet ‘speaks’ his mouth
moves. The bottom half can be his body, with clothing colored in
or pasted on with bits of paper.

B. The second kind of puppet we have used requires material and
sewing utensils and is consequently a little more costly. However,
old sheets and scraps of material can be used to reduce costs. Fairly
heavy material is good since this adds to the firmness of the puppet.
Use the picture of the pattern given and cut a piece of cardboard
that shape. Take a double piece of material of about the same size
and trace your pattern onto it, then cut and sew the edges together.
The sewing can be done by hand as well as by machine, and the
whole process can be a valuable English lesson in its own right.

71



After the basic pattern has been sewn together, cut out and paste
on eyes, ears, hands etc., plus any additional pieces that make the
puppet fit its role (i.e. hair, a tie, nurses’ cap, old man’s beard etc.)

When the puppets are complete and the dialogs memorized,
create a stage by tacking a sheet across a doorway or by putting it
across the front of two desks. Drawings on the blackboard can be
effective backgrounds, and a few streamers add a note of gaiety.
Gather an audience, sit back, and watch them have fun — in
English!
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Why LI10J?

Rowland Harker
Principal, LIOJ

Japan today is emerging into a position of new responsibilities
and new opportunities. These involve contact with the rest of the
world greater than any imagined heretofore. This fact, along with
the problems inherent in changing an old style of language
education has resulted in a great shortage of people adequately
fluent in English. The Language Institute of Japan was founded in
order to help train the people efficient in English that are needed.

The first session of the Language Institute of Japan was
organized in order to help a group of young people associated with
the activities of the sponsoring foundation prepare for college study
in America. These young people had been through the normal six
years of English in Japanese junior and senior high schools and had
had more than usual contact with English speaking people, but even
their English was far from adequate for entrance to an American
college.

As with other Japanese high school graduates, they knew fairly
well how to read difficult English and translate it into Japanese, but
as far as speaking or writing English was concerned, they had very
little to show for their six years of study of the language.

At this point it may be proper to give a word of appreciation for
the Japanese educational system. For a hundred years after the
opening of the country to the rest of the world, the primary aim of
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foreign language education was to make the learning and experience
of the world available to the Japanese. One can only marvel at the
success in achieving this goal.

However, this success itself sometimes seems to be the greatest
barrier to creating the kind of English education that is needed
today, when Japanese contacts with the world in every field are
exploding in number, and the need to give ideas and information is
as great as the need to get them. Those who have grown up to
positions of leadership in education, because they have succeeded in
arriving at the old goals so spectacularly, find it hard to believe that
what was good enough for themselves is not adequate for their
grandchildren. Thus, the heads of English departments in uni-
versities, who set the entrance examinations for new students,
create tests that coerce teachers in the schools at lower levels to
teach English in the old way with the emphasis on reading and
translation.

It is a strange thing that in the countries of southeast Asia which
do not have long histories of successful public education, it is the
governmental agencies that 'are pushing the use of the latest
methods in teaching English, while in Japan the educational
authorities tend to stick to the old ways and it is the great business
concerns, desperate for people who can use English, who are
pressing for modernization.

All this leads to the fact that today there are many people like
those students who first entered LIOJ and the need for schools
where people are taught English with which they can communicate
is greater than ever.

In LIOJ we aim to do the following:

1. We try to creat the habits needed for English speech. Learning to
speak is a matter of acquiring patterns of habitual action that are
more akin to a physical skill such as swimming than an intellectual
understanding such as mathematics. It might be said that traditional -
language study is like reading books about the theory of swimming
while our work at LIOJ is like throwing people into a pool of water
and helping them to get the skills that will keep them afloat.
Teaching people about English (grammar, syntax, etc.) is like
studying books about swimming. Because we want to create a
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whole new system of habits as quickly as possible so as to make
people able to use English in real situations, we spend a great deal
of time on drills and we insist that our students speak “English
only.”
2. We undertake to give an understanding of the culture and
patterns of feeling and reacting of English speaking people that will
make possible an understanding not only of the vocabulary and
grammar of English. but also the underlying attitudes, concepts and
feelings that must be known if successful communication is to take
place. This we try to do through the interchange that comes both in
intimate contact between teachers and students in very small classes
and in our life together at meals, in parties and in the association
that comes from living all in the same building 24 hours a day.
3. We want to give an outlook on the world that will make the
knowledge of English not only a tool for personal communication,
but also a means of participating as world citizens in the on-going
life of the community of nations.

LIOJ has five main types of courses:
1. The basic course, running from 10 to 13 weeks (autumn, winter,
spring) primagily for those planning to study abroad. These students
attend eight 40-minute periods per day as well as participating in
the social and recreational life of the school. Students can come for
a portion of these longer terms if their circumstances make a longer
time impossible.
2. Four-week courses for businessmen who are planning to go
abroad for work or research. These students attend twelve
40-minute periods per day as well as taking part in the life of the
school.
3. Two-week vacation courses in spring and summer, primarily for
high school and university students who want to supplement the
English they are studying at school. These courses have eight
periods a day of study and many sports and recreational activities
suitable to a vacation program such as picnics, beach parties, dance
parties and the like.
4. Workshops for Japanese teachers of English. These are one-week
sessions in the summer where half of each day is spent on the
theory, methods and materials for modern language education and
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half on teaching English to the teachers themselves.

5. Night school and afternoon classes for the local community
where LIOJ is located. These classes range from one hour per week
for children to two or four hours per week for adults.

The staff of LIOJ is recruited from the United States and
Canada. We aim to have a mixture of mature, professionally trained
teachers who can set the teaching standards for the school, and
younger men and women .freshly out of American and Canadian
universities who can easily establish rapport with young Japanese
and inform them of the latest social and linguistic trends.

For the workshops for Japanese teachers of English a special
staff, principally from the University of Southern California, is
invited to come and lead the sessions.

The solid growth of the Language Institute of Japan over the last
four and a half years since its founding indicates that it is meeting a
real need. While we trust that some day the educational system of
Japan will develop to the place where a school such as LIOJ will
not be needed, we hope to be of service for some years to come.
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