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Hayes: Could you describe your basic intensive?

Ruud: Our trademark course is a four-week intensive,
which we call the residential, English-only communi-
cation course. Students live here. The second weekend
they can go home, but a lot of them stay around that
weekend, too. They are forbidden to use Japanese at
length, intentionally, during the four weeks.

What happens if they do?

The first time they are sent to my office and I give them
a strong warning. The second time they are sent back
to their company. The point of the course is to start
thinking in English, and to do that they have to
express everything they need to say in English. If they
have another outlet for saying what they need to say,
they will make less progress. This is hotly debated in
some circles.

How do you know what they need to say?

We have individual confer-
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“The point of their coming
to a course like this is to
interact with people, not
to study something they

could study on their own.”

after 8:00 p.m. and sitting at their desk
and studying grammar rules or vo-
cabulary for a couple of hours, then they are
wasting their time. The point of their coming to a
course like this is to interact with people, not to study
something they could study on their own.

I also say at orientation, “I'm going to give you a test.
It’s an educational kind of test. It's not an evaluative
kind of test, and I'm going to keep on until you pass it,
and when you pass it you will have learned the most
important skill that you will acquire. So what I would
like you to do is write these three sentences: Could you
repeat that please? What does that word mean? I don’t
understand what to do. | keep on repeating that until
they have written it down. And we keep on until they
can reproduce those sentences any time they want to.

The key is, do they want to? I tell them, “Commu-
nication is the skill of reproducing that sentence.
That’s 50% of it. The other
50% is do you do it when you

ences and students fill out
forms and students and teach-
ers get together to find out as
much as possible about what
the students need. That is not
easy with 32 students in a
course, especially since we

represented in the classroom.

Isn’t there the danger that stu-

“F {8 {Hiem, Youkive to\
teach us what you need to
say and we will help you say
it clearly. You have to teach
us the kinds of things that
have a wide variety of fields you will have to understand,
and we can help you under-
Kstand them more clearly’.”

need to? If you don't under-
stand, are you asking the
question? Do you have the
courage, doyou havethecon-
fidence in yourself to ask a
question when you need to?
If you do, even the lowest
student here can become an
independent language
learner.”

dents will feel the course is
then a business course, and not an English one?

In our brochures and in the curriculum orientation
that we do the first day, I tell them that this is not a
business course. It's a business communication course.
I tell them, “You have to teach us what you need to say
and we will help you say it clearly. You have to teach
us the kinds of things that you will have to understand,
and we can help you understand them more clearly.”

Do you also discuss how to cope with the intensity of the
course at the orientation?

Yes. Because one basic problem we have is that stu-
dents will generally work much harder than we want
them to. They are in class 9 hours a day, and I tell them
that if they are rushing off to their dormitory room

Teachers here expect
that kind of question. Of
course, we know that sometimes
when you go out into the world
you can’t always ask a question—you can’t in-
terrupt at a given point in time. But there will come
a time when you can ask and the key is to do that when
you have the opportunity to do it. So on the walls of the
classroom we have charts with different kinds of con-
trol language—questions for clarification, repetition,
confirmation, etc., and we set up situations where it
has to be obvious to the teacher whether the student
understands or not, and if they’re asking questions,
that's great. Ifthey’re not, they’re sometimes prompted,
and sometimes prodded, into doing so.

Is the control language sequenced?

Yes. Within our conceptual framework we concentrate
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in the first week on the language of description and the
language of explanation. “This is a blank. It's used for
blank” ete. ad infinitum. In the second week it's the
language of comparison. In the third week the lan-
guage of process. The fourth, problem solving. Natu-
rally, there are certain questions for clarification that
go along with that kind of ecomparison, or problem
solving, such as conditionals, or speculation. The stu-
dents are evaluated on how well they use the language
and how willing they are to use it.

You mentioned the term “conceptual framework.”

Right, and let me give you some background. The
students who are here from the joint ventures are gen-
erally not going overseas. They are dealing with for-
eigners in Japan. The others generally go overseas
within a couple of months. But some of them are part
of a company’s general international development
plan with no specific plans to go overseas.

We deal with the challenge of having students with
different needs by having a conceptual framework as
a curriculum. It
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teria meals with students seven times a week. We look
for someone with a fundamentally constructive ap-
proach to problem solving. But I think any administra-
tor would look for that kind of teacher.

Do your teachers have to absorb a lot of new material
related to business when they come to LIOJ?

It’s an advantage in some ways not to know too much
about business, as long as teachers don’t have some
kind of 1960s holdover phobia about business. If they
are genuinely interested in such things as how tunnels
are constructed, how golf balls are made, how interna-
tional financial transactions take place, that’s what
we need: teachers who can convey an honest curiosity
about those things and ask questions of the students
and know how to guide them in making what they need
to say clear.

How would you react to the points that the pressure of
intensives reinforces students’ belief that learning
English is difficult, and that the heavy pressure forces

them back on study skills they learned

might be a little bit
of an exaggeration
to say that we don’t

ﬂNew teachers have to learh

in high school?

Students are underestimated, and in

have a syllabus be- the system first, so .we communicative language teaching too
forehand. New generally take the option of often not enough pressure is put on
teachersare given a deciding what to teach away students. If students feel that there is
syllabus, essentially an overall supporting atmosphere and
ateaching calendar, from them and concentrate the pressure put on them is in the

based on what an-

done be-fore them. tralnlng.

on how to teach. We do a lot
other teacher has \ of supervision, a lot of

interest of their own
progress making, if

This becomes a syl-
labus after the fact.

The syllabus is designed to meet the needs of
each specific class, and we emphasize the im-
portance of continually creating new materi-

als to meet the needs of the individual class.

New teachers have to learn the system first, so we
generally take the option of deciding what to teach
away from them and concentrate on how to teach. We
do a lot of supervision, a lot of training.

When are teachers left to operate on their own?

Teachers are never completely on their own. We have
afull-time academic supervisor forthe intensive course.
And I do some observing. Veteran teachers are ob-
served at least once per term. Newer teachers are ob-
served once a week. Our teachers get so used to being
observed that it's no big deal. Ours is the most rigorous
observation schedule 'm aware of.

What kind of teachers do you look for?

M.A.s with two years experience. Experience in busi-
ness or international relations is also valuable. We
look for someone with a lot of energy; generally people
who are quiet and introspective are less well-suited to
this program than people who don’t mind eating cafe-

they know the teachers
and administrators be-

“Students are underesti-
mated, and in communica-
tive language teaching too
often not enough pressure

is put on students.”

lieve that they can make a lot of progress, and if they
know the teachers know what to do to facilitate that,
then students don’t mind pressure. About the second
point, I think learning is pressure and I also think that
memorization plays a very important part, especially
at the lower levels, in getting students to a point where
they can get through routinesin communication. There
are lots of things, especially in speaking, that they can
memorize to build their confidence, such as “Excuse
me. Do you mind if I join you?” I tell the teachers to
have all the students memorize that sentence from the
first day.
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What you're saying seems to
runcounterto alotthatwe’re
told about second-language
acquisition.

The results of what we do
here are pretty well docu-
mented. The notion of opti-
mum input and monitor the-
ory we take quite seriously.

Krashen was saying in the
natural approach is that if

dents are making.”

/ Could you elaborate?
“It seems that one of the most\ If someone has a relatively

important things students go
into intensive programs for is
quick progress and it’s abso-
lutely essential for programs
to be accountable in terms of

T thitale: eduentiallyns whist k the kinds of progress stu-

adequate listening score but
a low grammar score, he will
not dovery well linguistically.
But especially if he’s an older
student we feel we have to
put him at the top of his class.
If we have a group of eight
students we don’t want to put
that older student at the bot-
tom of the class.

you have somethingthatyou

must do in the target lan-

guage, and you have some kind of access to the lan-
guage that you need, that adds up and will show
results.

It seems that one of the most important things stu-
dents go into intensive programs for is quick progress
and it's absolutely essential for programs to be ac-
countable in terms of the kinds of progress students
are making. This is especially important in academia
now with so many Japanese students entering branch
campuses of U.S. universities. I think intensive pro-
grams need to be aware of what the students will need
when they leave the program, and teach toward it,
whether it’s getting 500 on a TOEFL test or being able
to cope with general academic assignments at a uni-
versity.

What about simulations?

We do use simulations prepared by teachers both
outside and at LIOJ, but in a more general sense we
like to think that LIOJ itself is a simulation of an
international community. And in our residential pro-
gram we have the privilege of using teachers, for
example from the Philippines or from India, who are
not right in line with the native-speaker concept.
Students generally understand, as do companies, that
they will not always encounter native speakers. Na-
tive-speaker/non-native speaker distinctions are not a
problem for the students.

What problems do you have with students? What stu-

dents are just not cut out for an intensive programs like
LIOJs?

Low-level students are a problem, as are older stu-
dents. We recommend that students be at our level of
2.0 before coming to LIOJ. That's about a 400 on
TOEIC. We also recommend that companies choose
students from a pool of students, from extensive courses
for example, who are best suited for this intensive. I
think that’s a good way to deal at least partially with
that problem. We tell the companies, “If the student is
too low, don’t send them here.”

Older students are more problematic. If an older
student comes in who is very low, is the lowest student
in the course, we can predict not much success and
there is very little we can do.

This relatesto testing. We
do three kinds of tests: listen-
ing, grammar, oral communication, and they
are balanced equally. Most of the time we divide
the 30 or 32 students into four groups according to
placement score, but we also look at the scores
relative to each other, and at the student’s age. If we
find a young student whose placement score is very
low, but who has a high grammar score, we think
“excellent.” This student has a lot of passive knowl-
edge, has never talked to foreigners before, and will be
a different person when leaving after the four week
course. If we see an older student, who has exactly the
same overall score, but his listening score is higher
than his grammar score, we think, “Well, the goals for
this student will be different.” There is no reserve of
vocabulary and grammar. What he gains will not show
up as clearly on the TOEIC, and if the placement score
is too low to put him at the higher end of the lowest
class here, he maybe frustrated and he may be shamed
into not making much progress or enjoying himself
here. He may even come away thinking he is incapable
of learning English, which in fact may be the case.
So although we do have older students who make
some progress, the trend has been that younger stu-
dents make more progress, especially younger stu-
dents with high grammar scores. Generally, people
who are too far beyond minimum or independent
working proficiency stand to gain less from our pro-
gram. If they are linguistically very strong but haven’t
worked very much with foreigners, the program can be
very effective, as just getting comfortable and confi-
dent around other peoples is worthwhile in itself.

Do you do follow-up studies on your students after they
leave LIOJ?

I wish we could do that more systematically. We do
have good relationships with our regular customers.
We visit them and stay in touch and we discuss
individual students and their performance and we
talk about their TOEIC scores after they leave the
course. We also have a couple of plants out in the real
world, former students and former teachers who know
a lot about the real needs of the international work
place.

D
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